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ABSTRACT 

Recent studies have revealed an appalling lack of 
knowledge on the part of our nation's youth about government and 
economics and the important relationship between the two. This guide 
offers the teacher of grades 7, 8, and 9 ideas on how to teach 
economics. Teaching units of any length as well as daily lesson plans 
can be constructed from the guide's suggested class activities, most 
of which are from the Calvin K. Kazanjian Foundation's Awards Program 
for the Teaching of Economics. The unit's major goal is to help 
students understand the vital role that government at all levels 
plays in the economy, how their various governmental units function, 
ar.d what economic principles apply in important issues. Teaching 
strategies suggested include use of audiovisuals, questioning 
techniques, classroom discussion, community studies, field studies, 
field trips, simulations, and games. The guide contains the 
followinq: (l) 1C initiatory activities with which to arouse pupil 
interests, (2) ur developmental activities to be used to develop the 
ideas introduced during the initiatory phase, (3) five culminating 
activities with which to conclude the unit, (4) evaluation 
techniques, and (S) a bibliography of print and nonprint student 
resource and reference materials. (Author/RM) 
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Preface 



Wow \\c develop and pnuidc cducaiuui in our socicis is a rctlcclion of ihc Icmporamcnl, slylc 
and laiih ol ihc Anioncan poiiptc tn mosi oT ihoir cndcaxours. Wc believe Ihere is much lo be 
iiamed b\ havnijz di\crsii> and tlexibiliiN ralher ihan onl\ one was or one standard. 

I he raiiiHiale tor the Ka/anjian Award^i Program for the Teaehing ofhconomies has been 
cotiMNieni wiih ihis approach and ihe results have validated it. I'or over ten sears, teachers at 
all iirade levels have been stimulated to explore, create and share diverse experiences tor teaching 
evonoin»CN. Ihere arc now descriptions o\' an abundance of "good*' vxass to teach econi^mics 
Irom which other teacher^ can develop techniques that mas be even better for their purposes. 
I hcNC are cimtamed in ilie eleven annual volumes of txommU' tUiucatum Kxperiemes oj Enter- 
pnsinn It'ih'hers which hav e been publislied up to this time. 

Reci»i:ni/ini! that a search through eleven volumes nia> be coslls in time and i^hmicn for 
teachers, we have decided \o publish a series ot publications which would exemplifs the "econo- 
mi/ing process" m the use ot the storehouse of valaable materials. An examination of the imt- 
siandmi! entries through the vears indicates that while there are diversit) and tlexibilits in what 
and how eciuiomics in taught, teachers have ideniitied a^re inleresix of various grades wtiich aie 
suited to the deveh»pmental learning level o\' students. I'lius, this series of publications will be 
orgam/ed around ct>res or themes which have been found to be generall\- most appropriate at 
various grade IcvcN. and ilie varuuis teacliers' experiences related to or within tlicm will be 
presented. 

1 his resource unii is the second of the seri';s to be produced. It is appropriate and fortunate that 
ii IS edited b\ Dr. (ieorge(i. Dawson. Direct^^r lU* Publications fi^r the .loint Council on l.conomic 
I ducaiion. since lie has provided an outstanding service m editing the annual voluircs since 1^)66 
.md has a masierlul grasp of the best that has been done. W e are also ver\ grateful for the initia- 
tive .ind supp«)ri o\ Mr. .lohn C . Schramm. Managing Director of The Ka/an|ian J-oundation. 
and ol ihe 1 lusices ol the f lUindation. This unit» containing the essence o\' the work diMie b\ 
iiiMior .'Mgh sclhu>l teachers in promoting economic literacv through studies of government and 
ilie ecors.m\. is made possible through a grant trom theC alvin K. Ka/anjian l oundation. 

(ieorge 1 . f-ersh, Awociaie Direcior 
Joint Council on iUonomic Kdiu ation 
and Coordinator, ka:anjian itmndation 
; \\ard\ Program lor the /eaehinii of 
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l:\cr> individual is atTccied bolh bs government and h\ 
ccDntMHics. \\c all roidc in poUiical Jurisdiciions which 
Uiucrn our behavior. lcv> laxes upon us and in other 
vvass aHecl our eversdav lives. As consumers, we all pla\ 
a role in our economic ssstem from the v ers moment our 
lives beum. ^ et. recent studies have revealed an appalling 
lack ol knowledge about government and economics, not 
to mention thcviiallv important relationships between 
thcNctwo subjects. I ess than hallDf'ihe nation's 17-\ear- 
i^ld> understand that presidential candidates are ni>mi- 
nated at a national convention (in spite of the widespread 
leleviMon and newspaper coverage of conventions). 
Si\t\-live percent lU our 1 3->ear-olds do not know that it 
Is the I S Supreme C ourt that has the power to declare 
an act of C ongress unconstitutional.* In a recent studs 
sponsored bs the Joint C ouncil on I'conomic l.ducation, 
an economics test was administered to a national sample 
ul lunior high school pupils. Half were unable to tell the 
diilerence between the I .S. and Soviet economic 
systems. l)nl> 2^ percent corrcctiv identified a simple 
description of capitalism i.V^ percent thought it was 
socialism!}, and 4s percent did not know that in this 
countrv most goods and services are produced bs private 
profit-making businesses. Because these results were 
obi. lined trom voung people wlio will he M)ting. working, 
entering businesses, saving, spending, investing, and 
perhaps e\en running U^r public olTice m the not-too- 
distani Uiturc. one cannot lielp bu» be concerned. 

Alihough approximatels "^0 percent ol all maiiu Icgis- 
l.itioii has something to do with economics, mans second- 
.irs icsthiniks on ciMcs and government either ignore 
cc^Miomics altogetlier or treat it in a superficial fasliion. 
in some, the e^iuiiuivics content is erroneous or mislead- 
i!ig> \s \i>iers. \mcricans are called upon lo do such 
Ihmgs .IS e^aluate candidales and platlorms on the basis 
»'i cc«'ih>mK promises and programs, and to decide 
whclhcr or not lo support a local bond issue. lo make 
intelligent choices, citi/eiis shvuild understand the \ital 
role ih.il i!o\ernment (at all levels) ptavs m the economs. 
ii.'A ihi ir \.iri.uis go\ ernnicntal units junction, and what 
c^.nioinic im.'Kiplcs ap|Ms \\\ impvjrtanl issues. Sliould \ve 
Nupi^or: or npposc the properi} t.{\' Should the new 
s^:;i)ol be paid lor uiih .t I^imuI issue oi through laxalion ' 
ll"W wan wc p. IV ihc losIs ol pollution .ibalemeni and 
wfilri'l ' \\ K.t: NHiuild i:o\ e. tiineiu do lo meet the "eiiergv 
V risis ' ' 1 -A i^.ii eslenl s!\oi,ld go\ernmeiU lake aclion lo 
ileal Willi liie t:ti.'n r.ile oi 'jiicmjMov ment .iniong uunvj 
pC'>iMe' 1 \i;d \^lia: sv)ri ol .uiion sliould be taken M Hi»w 
v.i:i uillatioi'. he (.ofsirollcil ' \ll ol ihesc v.|uesiioiis lelci 
If [M.»hieiiiN .i!k\lin;j e\ ei \ one - - tecnaLici s as \u-|l as 
.uI'.jIIn I ,. prepare i/eiis lo ^ope w iili ihcsc NiUialionN. 
le-uher^ m'un: ;f'.i:« !..ve L\t>nMinK cuncepls and princi- 



ples into their government and civics courses, lieonomies 
is not taught for its own sake, but because it offers ana- 
Istieal tools and a ssstematic approach that have practi- 
cal value in dealing with real-life problems. 

This guide will not tell you exactly how to leach eco- 
nomics to sour pupils. It simpls offers a collection of 
ideas and sources from which you can select those best 
suited for your own classroom. The teacher establishes 
the goals (both general and specific), decides how much 
time to devote to economics, determines whether eco- 
nomic concepts are to be integrated with other subjects 
or taught in separate units, and tailors the ideas and ac- 
tivities to fit a particular class, pupil group or individual. 
Teaching units of any length as well as daily lesson plans 
can be constructed on the basis of this resource unit.** 
Most of the activ ities suggested here have actually been 
tried bs teachers and have been found to be elTective. 
1 his does not impl> that eversthing listed will appls to all 
other classes. Ideas that work with one group will not 
necessarils work with another. Indeed, an activits that 
succeeded with a given class at one point in time may fail 
with the same class at another time. Thus, a variets of 
projects i.s included here. 

Most of the activities are based upon those reported in 
entries in The Calvin K. Ka/anjian l-oundation\ .Awards 
Program for the leaching of hcononiics. For the benefit 
ol those desiring further information, we have indicated 
the volume and pages of the annual publication AVo- 
nomk hdiaaiion Lxpehences of Enterprising Teachers 
which contain the details. These booklets arc available 
from the Joint C ouncil on f.ciHiomic f-ducation at SI. 50 
per cops for vi^lumes 1 through 7, and Sl.7.^ for volumes 
S-IO. Mans of the original entries have been deposited 
with the Vermm R. Alden labrars of Ohio l.nivcrsits, 
Athens. Ohio. 'I'hus we have also included the teachers' 
names so that those desiring to see the original reports 
can request them fnuu Ohio I iiivcrsits, or thes can 
write the teachers f(ir more inlormation. 

I he suggested activities are categori/ed as imtiatorv. 
develoiMnental i)r culminating. Iruiiaiorx (uti\itu*.\ arc 



* I '> l>c Mifc \hM uc .lie " spcikifi)' \\w s.iiiK- I.Hij.Mi.i.L'f.'" •'hall ac!:i}c 
A h'tuhtnM untl as a ncI ol U'NN«»n pl.iMs. .t».ii\iue> .itul ih.ii ihc 

'.C.ullCf JIUCIUN In IJNC !«> v'MUC^ .1 v'tUUcri ''F hi>lh kfM^vl 

citu'c ^Nithiii .1 uM^cM pcrhul ol ntnc \ rcKnurn- unti in .1 w»»llL\li'»n it 
.Kl;\ -IiCn whivh Ihc icklicr v. in ilr.iw upon ;:i n'liNlriichnL' .1 UMwhihu' 
I. 'ill ««: null'- kIujI k-Nsud pLin^ 



those ^hich might he used to arouse pupil inieresi in 
economics and to launch the unit or project in nhich 
economic, concepts will be stressed. Thev should be 
excitini!. and the> should clearl> show the class wh> 
economics is an important subject. Ob\iousl>. the> must 
he related to* the goats which th^: teacher has established 
for the unit or project. Once the unit i.s in progress, the 
teacher ma> Nclecl several of* the developmental aciivh 
ties These are techniques, strategies and projects thai 
can be used ti» develop the ideas introduced during the 
miiiatorv phase, to bring new concepts and understand- 
mgs into the unit, and to help to achieve general or speci- 
fic goals. Because class abilities, interests and situations 
will \ar\ widelv ihroughoui the ci)unir\, teachers might 
find that some ol the aciiMlies listed in this section can 
belter be used as initiators or culminating activities. 
Culminating activities are those which summarize and 
conclude the unit or project, (iood culminating activities 
not. onl> call for a repel rluMi of the concepts learned 
duriiig the unit, but require ihe pupils to appK iheir 
learning in somewhat new and dilTereni wa>s. I'or e\am- 
ple. il lhe class prepares an assembl) program about the 
problem of polluliDn, ihcv must not onl> recall the facts 
and concepts thev learned, bui ihe> must put ihem inio a 
meaningful conievi in order to make them comprehensi- 
ble to a new audience. This can also be part of the teach- 
er's cvalualion of ihc unit or project, lor it will help to 
show how well the material was learned. 

\s veteran teachers kni>w, a complete leaching unii 
will include iniiiaiorv. developmenial and culminaiing 
activiiies thai How nalurallv from one phase lo another. 
I his publication does not present a leaching unil in such 
a sequence, but raiher a varielN of suggesiiims are offered 
in each calegorv so that teachers can choose and can put 
logeiher whatever is most natural and appropriate for 
their situat!i)ns. In some cases a teacher ma> select one 
of the initiator) activities and then go on lo create his or 
her own developmental activities, and perhaps then draw 
ideas li^r a culminating acliviiv from one of those sug- 
gested :n this book. A varietv of combinaliois and 
approaches can emerge. Our hope is that this publication 
will simuilaie teachers and assure a boimtv of ideas from 
vs hich lo choi^sc. 

it is iniposMhlc to list all the materials that can be used 



to help >oung people to learn about ceunomies in general 
and the role of governincnt in the economy in particular. 
The list appearing in this unit is far from complete, and it 
has not been possible for us personally to examine each 
item. Teachers are urged to preview items before adopt- 
ing them. The materials which we have listed have been 
recommended by classroom teachers or other educators, 
but this does not miply that tJie Joint Council on hco- 
nomic hducaiion or The Calvin |sL. Ka/anjian Founda- 
tion necessari!) endorse them or that they express the 
viewpoints of these organizations. In short, we are simply 
apprising teachers of their existence and indicating that 
others have found them useful. The individual teacher 
must decide which, if any, will be instrumental in achiev- 
ing classroom goals. 

Since this unit is not intended lo serve as a textbook on 
economics or government, teachers arc urged lo have on 
hand at least one basic textbook in principles of eco- 
nomics (any standard introductory college text should 
suffice), one on American government, and perhaps a 
diclionar> of economic terms, liven those who feel com- 
fortable in their knowledge and understanding of basic 
economics should find these useful as reference works. 

The Evaluation section offers some ideas for deter- 
mining how well the goals were met. ldeall>, evaluation 
is an on-going process and not simpl> a lest administered 
at the end of the unil or semester, li can include sub- 
jective observations and judgments as well as formal and 
objective testing. The pupils can evaluate their own work 
and the efforts of one another, hvalualion schemes might 
also include attempts to measure teacher or course effec- 
liveress as well as the extent to which pupils have 
learned. If some sort of continuing evaluation is under- 
taken throughout the unit, the teacher will be in a good 
position to change tactics if a given idea does not seem to 
be working well. It is better to select only those evalua- 
tion items in this unit or in a standardized test which will 
help to -measure the success of the actual classroom 
experiences than lo formulate plans designed lo prepare 
the pupils to ''pass*' thi* lest items included in a standard- 
ized instrunient. In sliort. instead of ^'teaching to the 
test." construct an evaluation schcii.c that will help lo 
measure the impact of what reall> happened during the 
unit. 



initiatory ActMies 



One or inorc'ol ihc TollDuing acii\Uics niijihi be used to 
iniiuiie .1 siud> lU giuernineni and ihc econi)iu\. Ideallv. 
ihe inilialor\ acli\il\ should arouse pupil interest and 
slun\ ihc siudenis ihal lhe> are pcrsonaltv alTecled b\ the 
problems and issues u> be studied. If none oV the tollou- 
inu appears to he suitable lor \our class, examine the list 
o! De^elopmi'ntal Activities m the next seetion for ideas 
that might be used to start the unit. Note, also, that some 
o\ the approaches sUL!gested here can he used in the 
develi>pniental phase ol the stud). I Ik Developmental 
Activities >ou choose slunild follow logicall) iVom what- 
ever technique >ou utilized in iritiatinii the unit. 

1. IdentiK one v.r more economic problems which areol" 
interest to \i>un}2 people in \.>ur area or in the I niled 
States as^vhole. These miiiht include pollution, wildlife 
conservation, a hiuh rate of \outh unemplov nient. infla- 
tion^ inadeuuate lunds lor the school, poor public trans- 
portation, slum housing and the like. Select those which 
atiuise the i!reatest response from the students and exam- 
ine iliose problems m all their dimen^iiMis. Note how 
ijovernnieni is involved in the selected Ciroblcms. Raise a 
number of challeniiinu questions. Did uo\ernment help 
to cause the problem in anv wa> * Is iiovernment doiny 
an\thinii to help to solve it * How elTectivels the i!overn- 
ment action* \ roni this. \ou can branch out into the 
m.in> other \va\s m which i!overnment (at aM levels) is 
involved m tnc econoniv. lor example, if pollution has 
been discussed, nole that one proftosal is to have hiiiher 
t.ixes phieed t.n polliiiers I luis. the to|Mc oi taxation in 
L'cneral ean be devcliJi-^ed. It \outh uncmplov rtient was 
iiseii 111 nutiale the unit, one can then proceed to an 
cxanunaiion oi ^he uncni|Mov iiicnt insurance s\ stem, the 
r»'le nl public educaiioii m |Me|\irini: people lor the world 

work. L'"* crnmenl ,ittcm|Ms to stimulate a laizuinu 
Cconomv. jiul so »>n \t cvcrv sic|\ value questions can 
Ik- r.iiscd h.it is the proper rule ot lu>v crnmcnt in this 
is>uc. .iiid m tlic cctMioniv sjcncrallv * Is jjovernmcnt 
iMtcric!in;j it't' niiicli wiili the Ircc market econom>? 
Mi.»i.'ld cri'.inciil bcdtMiiL! nuMc* 

2. ( onset* ation i- a pi»pi;lar to|Mc wiih voIiiil! pLople 
it»ila\ I '^c ;M»'hlcni t»i w ildlilc ^»>nscr\ .ii loii oticn strikes 
.5 respt»:*.s!\ c ^iionl. .i^ doe^ (lie prv>hlem *il cm ironmcnt.il 
p^'llulit'i- 1 se IiIikn. !ilnisUi|^s. di.iiualic .KCtUinls ul 
t^'lliiih'*' t>r : !c licplc'iiu:' ol our wiMtite aiui natural 
rcMiurees M),.i:.»a^L- imicicnI I hc:Mic\ eh>p .i iinii i>n cun- 
Nv P. .il i.i^ ii ..^e, p^'lli.iit'M .iiul lel.ilcil jssiics. sU'Cnmul' 
•j»f. ei v.i"ei*' ^ f.>lc \" ilc.ili:iL' wnl; ilic poWiicm. Be sure 
t» mcit.de e^'*-'»M}:iv pM?\;ples uhich .iie relc\aMt. I oi 

example. !!]e:e ai!! f>e " i r.ule ''Mn*' tn .iiiv [Moposed 
si'luht'** 1 I'.e pie^c: ■ .li n i!: h| j uildlile picscr\c mav 




help to cause higher land prices. Polluiion conirol devices 
on cars nia> make ihem more expensive to own and 
operate. One of the real costs of shulling down a plant 
that is causing water or air pollution may be the loss of 
jobs and the loss to society of the firm's output. (See 
Ciregors T. Pierce, .Alfred 1. DuPoni School, Wilming- 
ton, Delaware, ''Land Use Changes and Contlicis in the 
I nited Slates Economy/' Economic Education Expert^ 
c/nev of Enicrprisin'^ Teachers, Volume 6, pp. 31-33.) 
(Hereafter, when referring to this publication, the volume 
number will be given but the title will be oniitled.) 

3. V\e all help to pa\ for uovernment and its economic 
activities because, in one way or another, we are all tax- 
pavers. fJave pupils keep records for a week or so of all 
the\ spend, and for what purpose, noting the taxes 
included in the price. (Remember thai there are hidden 
taxes in addition to those which are oven.) .Also have 
them record an\ lolls, income tax pasments made by 
parents, and so on. .At the end of the week (or whatever 
period selected), have each pupil compute the amount 
that was paid in taxes. Because of hidden taxes, this will 
probabi) be onl\ a fraction of the amount actualls paid. 
Now ask: "What are \ou getting for sour tax mones?" 
Ihe students should note the various services ihes get 
Ironi iiovernment — scluu)ls. police protection, public 
health laeilities, parks, fire protecti()n, streets and the 
like. I se this to launch a stud\ ol' giuernnient in our 
econonn . considering all governmental levels. 

4. Ask the pupils to write down all the wass thc> can 
think of in which the> (or sonieone the) know ) have bene- 
litcd Iroin government services. Stress dramatic incidents 
Miat will arouse interest, such as a police investigation 
alter a robberv. a ( oast (iuard rescue mi.ssion. the fire 
department responding to a call, and similar i>ccurrences. 
1 hen discuss the rca-.ons wh\ government provides these 
services, and how wepav lor them. Raise value questions. 
Should anv ol these services be (provided bv private enter- 
prise? 11 so. whv * \\ not. win not.^ To what extent should 
peofMc be expected to relv upon themselves in emergen- 
cies ' In what extent shtUild thev relv upon some agencv 
ot L'ovcrnment * l or a variation on this theme, have the 
students pretend th.it \crv suildcnlv .ill jjon ernmcnt ^erv- 
ilCs arc termiiMted \sk them to wri'c a stors on what 
lilc wouUi be like in vour tiuvn or citv il all L?overnment 
set vices siidiic'ilv slopped il or an excellent cxam|Mc o\ 
"lie (MipiTs response \o such an .issiLMimcnt. see .1 I^^pe 
Dwver. ( enir.il llijjh Si hool. ( hallaiiooya. leiincssee. 
**( iiv \\ iihoul I axes.** \ nluine v p. 44 \ 

5. (m> t>u a ' phoioLM ai^hic licM ol \»mii ,ire.i lla\c 



pupiU \Mih cameras take pictures of things \shich repre- 
seni some sort of economic activit\ or institution— 
tacloncs. stores, housing developments, public trans- 
portation facilities, and so on. (iroups can be formed, so 
itiai those without cameras can accompany those who do 
have them and help b> idenlifving objects to be photo- 
graphed, taking notes, etc. Arrange a display of the 
pictures in the classroom, identifving those which are 
private and those v\hich are public. Note also an\ object 
which might represent a mixture of public and private 
enterprise. K^r example, a private housing development 
might have been built wiih government assistance. Dis- 
cus> whv some things are private and some are public. 
How arc ihev. financed? What role do they pla\ in the 
economv * Should some of the things ihai are publiclv 



owned be private enterprise? Should some of the private 
acliviiies or property be public? Which of the things arc 
private!) owned but under government regulation (such 
as public utilities)? Why? Then proceed to a thorough 
examination of government's role in the economy. 

6, Take the class to a nearby government office. Arrange 
in advance to visit the mayor's office, the office of a 
county executive, some unit of the Federal government, 
or whatever is feasible. Be sure to let the hosts know what 
it is vou are trying to accomplish through the visit. Have 
the pupils prepare questions in advance on what the 
government agencv does and how it is financed. Fmpha-* 
si/e its economic functions. 



Deoelopmental Activities 



Sclccl one or more ol ihc loltowini! acU\ il-ics tor a unil on 
cconoinio and go\criinicnu or lor \\a\s ol' inlcuralinj2 
LVononiic> Willi lUlicr subjccls. C Iu)unc ihosc which will 
hcsi help \ou lo aciiic\c ilic ^'oaN sou have established 
lor Niuir eourse or unil. We ha\e i!i\en on!\ ueneral ideas 
raliier ilian detailed ^'how id do ii" deseripiions. Some 
ma> be suitable hu \our pariieular class and situation: 
lUhers ma> noi be. In an\ e\eni. \ou wiH'want to tailor 
I he suiiiicstions to meet the needs and interests ol" \our 
pupiK. Some *»! ihcsc idciis might also be used as initia- 
tor) or culminaiini: aeti\ itics. 

1, IdeniiiN I he goals of the American economv, sueli as 
ellieienev. jirouth. secunt>. jusiiee, stabihu and Irce- 
doni. Discuss lliese wiili ihe cUiss as a whole, makinu 
v^eriam ihat ihc pupiN undersi.uui how tlies are person- 
alh allceied b\ caeh L'oal. <l or example, il ihe eeonom\ 
fails lo i»ri>w there nuiv not be enou^jli jobs lor \ouni! 
fvopie IcaMiii: the ^eeondar\ schools, j Divitic the class 
inio uroups lo sliid\ e.ieh ol ihe aoaN and lo tr\ to find 
iMii liow sueee^sl;ll wc ii;oe been in meetiiiLi ihem. I he\ 
^iiiuild ,tlso le.irn ho.\ i»o\ernmeni has aiiempieti lo 
,uliie\e i:aeli ihe ij.mIs. Ha\c each iiroup report ils 
!IIU^IIll'^ lo the elasN. I hen ha\e ariolher all-cKiss discus- 
siiin ot iiou Acll we ha\e mei ilie ijoals. and wluii the\ 
Ihink [\w |M.»pcr role o! ijo\ermueni is in aeliieMiiu ihe 
l*«mIs He :u ii.ae ih.i! sotne ol ihe iTtuiN iiui\ con- 
\^w[. I «>f ex-iuM^le. f>.ive L're.Uer eeoniMiiie siabililv and 
•^evunU we ikil"*: N.:^.ri!iee N>»me ec«uioniic Ireedom. (See 
I ^lelle P.irh.iii'. .luiMor Hiijli Seliool. NKilj- 
n'»li.i. \!■k.tM^.l^. .tn Kononu." \ oluine \ 

2. \l.ike A Nu.d\ «»J I Me economic prowsions in the I nited 
States ( onstitution. I tde ilie «.Liss mio piouf^s lo sindv 
eaeh liie^e. ?»» e\pl.ii:i wli> e.ieli eeiMioime pro\ imoii 

;:K;..ded. .irul tt» ii^ite.iie ilie iin|\Kl lhal caeh |no- 
viMth't .KiN it.ui iip'^'i ine ee«>n«Mn\ l^e su"; ineliuie 
N''kle I. Se^.:;.'r!N s .mj -) i^,^' [ \\\\\ \inendinenl iprofv 
e:'\ rl!L:^l^^. a'ui Nivlee' In Xnietuinienl iineonie la^ \. 
\Nt» ^\ui\\ i;rp.', i.iiit ca^e^. ^'ieh as \le( ull'»eh \, 

\Iar\i.i\i iisi'M. (nhiit»Ms \ O^'deii Mn24i. Muini \ 
I ( iar.i C «' .SiMilliern Paeifie U R. 
■•M»!;d lied I li)^.>n \ \| K B ( I') vS). 
.! i'e: e.l^e^ 1ki\ e inlei (M eleil ; lie 
! L'". eriM^'e'M ( a^e^ i. urreni l\ hel'ne ihe 
a.'c 'li'ul 1" tn^ liide MMue w il h eei»[n »ink- 
:'d ■'..= v'Mt Ihe^e are aiid Hole how ihe\ 
. .out why [\)\:\ aie iinpi»rlaM! 
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3. Make a list of major bilU currentlx being considered 
b\ the I. niied Stales Congress. \our state legislature, or 
\our count) or cit\ government. ldeniit\ those which are 
economic in nature or ha\e important economic implica- 
tions. [)iNide the class into groups and have each group 
select one or more bills l*i>r stud\ and analysis. The\ 
slu)uld cNamine the arguments Tor and against the bills, 
consider what elTecls the\ would have i)n thecirononiy. 
and tell whether the\ would support or oppose the bills, 
and wh\. *I he pupils might write to the legislators work- 
ing on the bills to obtain informal ion and opinions. 
{Some legislators, such as H'ilhur Mills of Arkansas, 
Iia\e aciuallx \isited classrooms in response lo leiiers 
irom students.) 

4. Plan a simulation in which pupils pla\ the roles of 
( Dngrcssmen, Senators. C abinet members, and other 
high government otiicials concerned with the pri^blems of 
recession or with inflation. Alter doing the necessary 
rescareh, thc\ can discuss proposals to deal with unem- 
plo>ment, taxes, go\ernment spending, I ederal RcscrNC 
aetiiuis, and so lorth. \'alue quesiions should be included, 
lo what evtent should go\ernment be responsible Tor 
dealing wiih these eeoiumiic problems.^ To what extent 
do we sacriliee some of our ecoiumiic Ireedoms when we 
lurn [o government ui sol\e such problems.^ 

5. 11 an eleeiii>n is in progress or will be helii in ihe near 
tuiare. examine ihe eandidatcs* economic plaUorms and 
promises. \\ hai promises are being maiie thai ha\e lo do 
Willi eeiMiomics* \\ hat positions are the\ laknig on vari- 
ous eeonomie issues* Kee|^ a reeorti oi ilie siatemenis 
being made l\\ ihe eaiididates and ciuiiparc them lor 
similariiies and dillerenccs regardmg eeonomie mailers. 
I lie siudenis ean also pr«*pare "*pi)sition papers" i)l ilieir 
iu\n on ihe^e issues. Individuals ean deeide whieli caiuii- 
dale lhe\ would supporl and explain iheir reasons lo ihe 
Ll.tss Dchales aiul diseussuuis shi>uld lollirv\ spoiiianc- 
iMisK. hill sound eeonomie reasoning and anal\sis should 
he used railier ihan emoi lonalisin. 

6. Hold one i*r more mock elections in llie eLissimuii 
ll.i\e ihe siuiienis Umiii **pi>lilieal parlies" and noiniiiale 
c.iruiuiales lor ihe l*feMiiene>. lor ihe Huuse ol Repic- 
sent.iii'.es. I«ir ihe Seiiale. si, tie iJineriinr. nia>or and so 
'»M 1 .K!i e.iJidid.ilc ^liould prcfMre li»r llie eainpaiL'n h\ 
exam II; 111 Li ihe issues I hal e\isi in real lile i m.in\ ol u Inch 
ale ev.»>nonMe iM inline), .lud pre(\irinL' a (M.illorm. \llcr 
ll'.e «.a!uiuiale^ ha\e examined ihe ls^ue^ and decided 
ij;\»n J (M.illoMn. llie\ ean ni.ike speeehes. Iia\ e deh.iies. 
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uriic potitical ud^crUNcmcfUs. and in oihcr \va\N publh 
ci/u ihcir vicuN on the issues, l.ach candidate should he 
Mibjccied 10 riuorous queslionint* b\ ihc "coiisiiUicnls." 
l.ach should be expecled lo use siumd economic reason* 
in presenimg and delendmii economic programs. ( \ or 
example, if ihe candidate lor ma\or priMUises lo build a 
ne\^ school, he or she Nhould be asked how ihis will be 
financed, and wh> Uui means of financing v\as chosen 
over some other possible aliernaii\e.) 

7, Preseni ihe class wnh "problem caNCN** and ihem 
lo de\elop soUilions. l'i)r cvample. ihe pupil preieiuis lo 
be ina>or of a cilv faced with planned e\pendllure^ (ihcNC 
can be enumeraied) lolallinii S22\ono. Inn has onl\ 
S200.l)UU m Ihe budiiel. How mijjhl ihe masor ohiam 
more mone> Should taxes be raiNcd*' Should new lavcN 
be levied'.* If so. wlial kind of la\cs.* W ho would pa\ ihe 
new ia\ev' W .^uld the new ia\es be progresstUN regrvssiu* 
or proportional?^ Slioulii ihc moncs be borrowed ihrouiih 
bond is>ueN * \\ h\ * W h\ nol'^ C an expenditures be cul in 
an> wa> ' If souiclhinii has lo he cul. how would \ou de- 
cide whal lo climinale or reiiucc"^ W ho would be affvclcd? 
Wow WiUild ihosc people read.* lor a vanaiion on ihis. 
have ihc studcnlN prclend lo be ihe cilv council, coiisider- 
mi! a conirovcrsial proposal lhal a new supcrmarlTcrTHr 
buill near ihe Nchool. I liev miunI lake inio accouiil such 
lhini!N as ihc possible effects lUi iraflic in the area, how 
the lax hasL would he aflt'cleii. and possible alternative 
Uses lor Ihc .oca m question tSuiiiiested bv Mar> Dunn 
o\ Blessed Sacrament Sehoiil. and Joseph Hurst ol 
\ K^nda Slate I niversu\ in lallahassec. in the Appendix 
to t hapler \ olunic N. p. M> \ 

X. Slud\ ihe problem o\ po\ert>, ohiainmij slalislies lor 
the nalioii .is a whole and lor vour own area."** I se the 
proh';ni-si>|v iivj af^proaeh. Idenlilv the problem, iraee 
It . hisinrieal }\ukur«uiMd. i rv lo deternune its causes jiul 
eUccls. eonsider allern.ilive courses o\ aelion. and 
altenipi lo .trnve .it a le.isilMe solution. inline the 
varuui'* i!i'vernmetu (noiiraiiis isKite .md loe.d as well as 
F'cder.il I whie!) deal w illi llie prolMein. and ev .ilii.ile each 
H.ivc ^llH^c^l^ del'*. lie sueh eofuroversi.d issties .is the 
prnpttsal N^r .i leder.dK iiii.ir.ifileed .iniinal meiunc I'lr all 
lamtlics iSee .lerr\ 1 i)iiddsn. I asl I .tdiie .liinioi 
Hijjh Seli«>o|. Si 1 Duis. MissiuiM. "|*^»verlv. \mcMean 
Slvie."' \ .)li.nie [>p 4s. i 

l^reiL-nd dial ll^e PreNidenl «'i ilie I niled SIale^ lia- 
luriieii '.I' vnu! ^la^^ !»>r e^^'Mimnu ad^ ilC ;oui LMiuLmee 
I ".e PieMde.'i*. •.v.iiUs \o mi.as wini ilie .iiiiiiiiiisi ral imh 
si:iMjlil v!" .ihi'.a i!:e ev^H.-Mnu^. piid)leniN n»»\\ i.iei.*!_L' ilie 
M.ituM: Ihe vi.iss \\\\\ Ilr^! ii.oe uleniilv the vuirenl 
pr«>lMeiM-'. then ile^ide o!> |M■lilIllle^ iwliiei' .mj.- inusl 
ii:i{V'r'. .I'M I. .''M.ii!' ..ilnuis \le^v^ «>ll .ippr»M^.ln:iL: iile^e 
{H«'^^leIn^. .ii'd decide whai L■Mlr^c^ .leluMi mil* 
lieN; 1 'le^ ^Mc IN .ip I flit' L^ti .lips ii » ileal w i! Ii ihe \ .ii i- 
{Mi^hlen ^ iNu^.'* ifMlali'Mi. laiLinpli ^Mneiil aful 
p.'Ilu!i.»5* ) I .Jvi' L'r.v.n Ohii.ld he piejMied l-' deleiu! llie 
sid.i!i«':iN :v.^p.'se, ..m^^l' m»'i:u1 e»..>aiMtiu l.ul^ and 

.1 f L'liine*! i V I '-e xjme ^^licivie Ne ii^ed m le'j.nd 

^.»..: si.ile A\v\ !'«v.il pf^'hlei'.is. ihe vljss de-- e- 

ail\ JvC '.'T :i-e e: ""r 



10. Ask the pupils to pretend thai lhe> are legislators* 
CiHisidcring some avt«al eeunomie proposal. I or exam- 
ple, suppose lhal the C ongress is eonsidering raising ihe 
minimuin Hage from its current level lo a level 50 cents 
higher, t aking inti^ account present economic condUions 
in the I niied States (>uch as the unemplo>ment rate, 
inflation and the relationship between wages and the cost 
of liiing). if >(>u were a C ongressman would vou support 
or oppose Ihis proposal? \\h>? Students Nhould consider 
the elfccis of their actions i)n emplo\ment. the current 
rale of innation, how the higher wage might interact .sith 
the gi)\ernmcnt's taxing and .spending policies, the 
impact on business costs, current distribution of income, 
and the like. (See Patricia S. l-errick. Logan .Iunii>r High 
School. Logan, Ohio, "'leaching L.conomics through 
l ighih-drade Mathematics." Volume pp. >N54.*) 



lU Sluds important f ederal laws and actions which 
have an effect upi>n the local econom>. Interview husi- 
nessnien lo find mil how ihev are aflecied In I ederal 
laws, and labiu leaders lo see how unions and workers 
arc U>uchcd b> lederul legislation. C lUifer with local 
government olficiaN to find out whether or not l eJeral 
-iiUuLviire used for local pur|n)ses. and how f ederal activi- 



ties alTcei the local ccononiv. Sonic I ederal laws lhal 
niighi have an effect on vour area arc the Housing Au- 
lhi'>ril\ .\el and the Piiblie Works and I eononiic DeveL 
opmeiil \cl. Hankers might help vou lo sec how I ederal 
policies in the area oi nioncv, credit and hanking involve 
the loeal area. (See I slelle Parham. Magnolia Junior 
High School. Magiu^lia. Arkansas. •'Standing m the 
President's Shoes/* \ olume 7. pp. 42-4.s.) 



12. ( riinc is a problem which interesls evervone. but lew 
l^-ople reali/e how much Liime eosis the average person. 
I or example, shopliliing .nui v.indalisin adii in ihe eosis 
ol relailers. jnd these costs help \o raise llie (Mices ol ihe 
(Hodiici^ we buv . Make a stndv o| erime in the n.ttinn and 
in VOU! area, and olnain data on how crime raises prices 
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and laxcN * I vcrNiuic agrees ihai crime comrol in a 
prviper tuncluui ot ijovernineiu, but there is disagreement 
itn the exicni lo which ihc I edcral yiucrninenl shmild 
.beci»me involved m loeal crime pri)hlems. lAuminc thU 
I'^Mie from ihe eciHu>mic pinni ol v lew. Hi>\v would we get 
the IxM and most elhcieni coniri>l ol crtme? 

13» \Vc are all consumm. Plan a unit in whicli a studv is 
made o! how ^jiuernineni (ai all levels) irie> lu help ihe 
ClUisuincr \\ h.il gi)oil> and s ;rv ices arc prov uled direcllv 
lo ihe ciuisunier h\ mmiic aycncv of governnicni? (Public 
schools. riMds and public parks are some examples.) 
What ilo ihcse ihiiiiis cosi ihc laxpaver? Would il be 
belter lo have some them under priv ale ownerslnp and 
cuniri*!' How does L»ovcrnmcnl protect l!ie consumer 
Iriuii s^ch thiniis as impure lood. harmful drugs and 
shoddv priklucts' Hiuv di^cs iiov eminent irv to prevent 
monoponsfie practices that niiiiht raise priCes and lower 
Ljualitv * fla\c individual sUtdents or jiroups studv im- 
portant legislation, such as the Iruth m l ending l aw 
and the lood. Hrui:. and (osmetic \ct. \V tuit citv or 
siale agencies ir\ lo protect the con>umer.* How do ihev 
work* \re liiev elleclive' \lso note that mauv non- 
go\erfinienl iiisiiiulions help the consumei*. such as ihe 
Better Business Bureaus, varunis consumer cooperatives, 
the \merican C ouncil on ( onsumer Inicresis. C im- 
suniers 1 nion. 1 he Mail Order Action I. me. and the like. 

14. Conduct a thorough siudv oi>ihe econonu of \our 
uu\n. ciiv or coMilv. lake licUi trips lo see at first hand 
the eciHiiMnic activities ol the area, evidences ol yrowih. 
and CMsiing economic problems. Interview citv planners 
and oiher ofiieiaN lake photographs ihat can be used 
itu hulletm hiMrvl displavs. Have the pupils make large 
maps lit Ihe area. niUing the m.ijor industries, roads. 
s.oiiimunica;h'ns lacilitics. etc. Divide the class inio 
liroups tv^ ^tudv \arioiis aspects of ihe local economv — 
?Mtur.il reN^uirces. iiulusiries. I ransporialion. the emplov- 
pieiil si:i,.iiutn. Iab»u unions, banks, the lax svsiem. Pre- 
pare .1 preli:iun.trv report on the status o! the local 
eC't!iiMi:\. l\tNCvi upi»!i ihe ^Nv»rk these groups. Hiivean 
.lil'^l.iNN ncssmmi in wi'ieh ti^e ec»»ni>mv is evaluatcii. Is the 
e^'Wiiinr. i2ri»\MMi: ' li so. is it uritwmu last enough.* Are 
ipeie eni»ii!:!i :i»hs e\erv»»ne.* Should local government 
ill' tib'tc ii* ;M»>m»»te iiuiustn.il de^elnpment. improve 
t;a:ispiirlalii''\ builii more hoiismu. create additional 
lo^s. .iear ;;p pi»IUi!ion. or whatever is neeiied* 1 iiiallv. 
a:.iM -.p a pl.;'^ lor tiie economic development i^f the sire^i 
.t-'vl preNeni i lo \oi:r lo,.al giuernment olliciaN iSee 
|).»r.i () s?!M'v'\ ( l.irkc liinior High Schi»ol. Athens. 
<ieorLM.j. "\ Model oi liujwirv. * \ ohmie pp. 4v4"; 
.i:'.il X'tMet'.e (i.ile. Senc«.a Junnu High School. 1 ouis- 
•.illc. ke-:; ..s.is V . "l ...wK'i'M^. 1 oiiiuialuuis oj ( iti/eiiship; 
r^e Ko::.':i:;,N oi C onnnuiiilv U»r .Se\enth 

15. \^ p.t^t >:;.ii\ lic^^^rihed m mimhei 14 .ibo\e. 
"1" as a Ne{\';*.::e .ulr. ilv. exaniine ihe econonu i»l vour 
".v; i: c W ; e:e v|.'e•^ il ^IjiuI if» ..onip.irisvni with »)llier 
n;.i;cs ■K:r.\\> per capita income. iikIusH lali/ation. per 
^.!:m:.i t .l\e^. a'ui --n ' I l-'w d«' \ on evpKiin vour nI.Uc > 
:.f-k.:-.j ircve j rc.!^ * \\ .iic ihe e*.«»noiiiic necils ol 

ir N!.ile' \^ 'Mi 1^ *.t:c r"!e I'l \\w ernnien' ni f^ro- 



nioting iht; siate*H ceonoiny? (The bumc might b*: done 

tor your ti>vv n» city or county. ) 

• 

I6» Arrange vfor \ our class to correspond with students of 
similar ages in other countries, staics^or cities. (Corrc* 
Npondcncc can be arranged through Wovid Tapes for 
Education. P.O. Box I57().V Dallas, Texas 75215. Write 
them fur information and prices.) Kxchange information 
on government's role in the respective economies. Conv 
pare government's rule in our economy with that of iho 
other countr) or area. Discuss the reasons for the simi- 
larities and differences. 

17. hngage in an intensive study of a single government 
enterprise in \our area, preferably one often used b\ the 
pupils ihentselves. .An example might be a public trans- 
portation s\>tcm. Trace the hi>ti>ry of the enterprise, 
what >crvices it performs, how its costs are determined, 
hovv it Is financed and controlled. W hat are its plans for 
the future? If it is supported b> taxes, are those taxes 
"fair"'? If it is supported b\ user charges, are the charges 
adequate? Do the charges fall too heavil) on lower 
income groups? How does the entvJrprise serve business 
in the area? W ould it be better to have it in private hands? 
What effect does it have on the economy of the area? 
\ isit the enterprise, and obtain information from offi- 
cials running it, from government reports, and the like. 
(See Mar> Beth Marshall, Thaddeu.> Stevens School, 
l-.llioii, Pennsvlvania. "Transportation: A Major lico- 
numic Problem Concerning Our CitN." \'olume 6. pp. 
:^)-31.) 

18. Have each pupil select a business in \our area in 
which he or she is interested — a sporting goods store, a 
factor), a public utility or even a hamburger stand. Have 
them siudv their chosen business firms and answer such 
questions as: \\ hat diK's this firm produce? \\ hy? (What 
uave rise to the demand for its goods or services?) How is 
it organized — as a proprietorship, partnership or corpora- 
tion? *A hv isu urgani/ed in this wa>? How does it relate 
to iiovernnTfnT* V\ hat taxcN does it pa\*' Is it under an> 
sort ol government regulation or contn^l? W hy^ Should 
there he more or less government control o! this firnr' 
\\ hv**(See Blanche 1.. Kj^iAr^Martin Kellou .lunior High 
School. Newinuton. (ohjiecticut. "Impact of a large 
Industrial Plant on the 1 ^>cat l.coni»m\." Niilume 4. 
pp. 2^^.^(l. Also see Clarence Killmcr. Wilbur Wright 
.hmior High Seluu^l. C levelaiui. Ohio. "The I conomics 
ol Wheat ti> Bread." \oliimc ^. pp. .V^-.^.*^: and Diua O. 
Smith. Clarke Count) Jumoi Hiiih School. Athens, 
(ieoriiia. "Ihe C aNC \1ethod Approach to l.coniMniCs." 
\ olume .\ pp. I ) 

19. Ihe >choo| iisel! is a comnumitv that ha> a govern- 
ment and that ilUiNtr.ites nuuu eeonomic principles. >uch 
.IN specialization and division of labor. Public schiuiK are. 
ol ciuirsc. L?o\ernnK'ni enterprises priuiueinii a scr-icc 
jMid lor I'^rouiih t,i\.iiuMi. M.ike a >tiitiv ol the wav in 

I.'^c;*!. \K:/. i hi- fi"ft.intn\ i rmw. V»rk .1 'inl 
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v\hich Nuur Nchool i> governed. \Un\ arc rules nntdc and 
ctUurwcd? Hov\ ^arc ihc schm)l auUu>rttiC!» whoseiV? •To 
vvhai extent is the public'N voice clVecii^e in riinninji the 
school* ^0 what eMeni are the pupils involved in school 
i!overnance? Mow is the schoi)l Tinanced** W hat principles 
ot j»4>ve»nnicni and economics are represented b\ the 
school situufion? What econonuc Itmction d oev it le^ 
school perrorni? What does it contribute to ihc*coni- 
tnunitv and its econoniv? How allecied b> iheecono- 
ni> ol* the area m general'* U oV evample, .schools in de- 
pressed areas often tind thai ihcv have lo curtail services 
and j»ei bv on less nu)ne>.) How does ihe govcrnKJii and 
linancmi! of ihc school compare wiili ihc ^overflinj! and 
linancmu ol the village* lown. cduiuv. siaic. o*aiion'* 
W hat accounts Tor the similantieN and ditlerenceV* 

2U» livjiiosl cases, school calcierias are public lalher 
than f^rivauTrrricrprises. Make a siudv of vour school 
care^Q^iVand ihc economics of iis operalion. Alicmpi lo 
an4^er iTie lollowinji qucsiioiis; W liai gave rise lo ihe 
need lor a school caleieria" Who operalcs ii'* What an* 
lis fixed ^md ^uriabk cofsts?* Wh> is ii punliclv owned 
and operaied'* HovV is it like a privaklv run caleicria'* 
How docs It dilTcr'* W ould il be more eHicienl il il were a 
private pro! ii-niakiiii! enierprise* Is ihcrc anv rclaiion- 
ship between the cafeicria and sucli lcui.>lalion as the 
National School l unch Aci of I^M(>'MSce John Prokop 
and \ irginia l.awrcnson. JclTerson Junior High School. 
Occaiiside, C alitorma. "l:conomic Aspccis i>t Operaiing 
a School fateleria/* Vi»lume 3. pp. 

21. Lcl Ihe class establish a corporation lo operate a 
store m the school, sciling schi>ol supplies, snacks or 
whatever is ic.isibic and m demand. 1 irst. however, have 
the students lind oiii i-rom the siate ^^overnmenl wlial 
Liws appK to mcorporanon in vour state, what rules and 
regulations must be followed, what la\es will applv. and 
Sit iiw. I hc\ miuhl c^en pa> the la\cs that a real corpora- 
tnt;i w,n:Kl pa\ ^li ihis is iu>l possible in cooperation 
w nh the si. uc gnvenimcnt. the slIux^I ailn;inisiralion can 
serve .iN a prow lui the sMlc government.) Studies nmsi 
he made oi tlic stale .tiul icdcral l.tw^ rel.ilinii lo the issue 
aiui N.ilc Hi stocks and bonds. Keep carelul reeiuiis o» 
ct)NiN a:ui revenues iineomei rh'Uiiii fixed and variable 
costs* p.iving **w.igc>." p.ivmj] Interest on anv horrv)wcd 
i^)«Mic\. declannL^ dtM'dends iil there are profits), aiui so 
t.MMi. (See icKrev Kvtpt>|ow ami David Mailer. Ucsi 
1 aihiC K-nh'T Hpjh Scluu^l. ( reve ( ocur. Missouri. " \ 
\iMih ( ir.ivte 1 ^ouiMMics ( Oursc. " \ olume In. pp. 44-4^. l 



22. I vcrv IciMNlaiive hmiv in iav.cil vvjih main economic 
i^-.'lvcfi^N .ruj iMoiV'NaU Sck\t a ImI! ^urrciillv being 
. -i^Miicicii b\ { .):itj!eNN. \oiir sl.ilc Icgi^lalurc. ^il\ 
s ' .i^vii .-r L't^-. erruiietii iiMckMMhK one >t inictcsl 

:«■ ti'.c r.ipilM .\\\k\ vv>:hIu^.i .1 \lel.iiled nIiuI> .>t ii \\ luit 
rr.»hjc!''N j.i.c riNC lo hill' What ^.ausCil llie priW>- 
ic'vn' ll.»-v .t:c v^e :\•■•^i»^Ml^ allcclcil t>\ ihe piohiciiis' 
"S:.i\!e'''> .irc a:iccici] In I'Ml.iinn. lor c\ainpic. Ik'c.iusc 
r\.i: \ i?'c I'lcv 'M ihcn tamilicN hi.v aic 

Msi'...' ;^M^e . M.-'v vv,Miiil ihc ivil ilc.ii with ihc iMoh- 
lc-:i ' II- A r;.-jM .i,-- e. -'U. iiuiNl c. alt: ale I he ImII ' Be >ui c 
' -'c' :■. >,Je> ;:-e inn;:': t oilovv ihc iIcImIcn .nul liis- 
s .^Ni'''"^ ":'.}! Mkc i*i.{v.c m ilie IclmsI.ii iv c hoiiv (c»KiMtiei 



iny the bill and in the prcNs. Issues that might be ol iijier 
estate the stiidcm include the proposal thai there 
separate (and lower) minimum nage tor soung peo}^ 
a proj^osed new tax (or tax Increase) on some eoud o 
senice the students often bi^, plans for a new scfioot. 
pla>i!round/or park, and pollution controls. 

2X For individual or ^^oup work, have the students 
studs the economip policies ol'.our most influential presi- 
dents. \V hat did each president think about the pr*>per 
role of government in ih<>econom>? \Vhal*ilid each presi- 
dent do while in ollice that had an elf eel on the econom>* 
(l or example, Iheodore Roosevelt promoted conserva* 
lion and tried u\ control monopolies: Woodrow WiNini 
set u]y the Federal Reserve System and the Federal 1 rade 
( omrtd^kiun; Franklin Koosevelt encourak?ed labor 
unions and took man> actions to end the (ireat Depres* 
sion; Harry Truman approved id economic aid U> other 
countries; .lohn l*. Kenncd\ started ncfzotiations for 
lower tariffs with the Common NJarket; and Richard 
Nixon tried to control inflation with his ^'New l.eonomic 
Policv.'*) Pupils ma> then write reports or give oral 
presentations of* their findings. The> can aNo use their 
creative imaginatioi>s bs composing liciumal ilcbates 
between presidents whose philosophies disagreed. (See 
l.sielle Parham. Magnolia .lumoi High School. Mag- 
nolia. Arkansas. "Standing in the President's Shoes." 
\ olume 7. pp. 42-4>.) 

24, 'Ii> leach about government's role m lahor^manage- 
ment relations, prepare a simulation in which some pupiK 
pla\ the roles ot" union officials. w|;ile others reprcsenl 
managemciU and a third group serves as the 1 cdcral 
Mediation ard C onciliation Service. In preparation, the 
suidents should do research on tlie lunetions thcN arc to 
perform. Several actual labor disputes slu>uld he studicii 
to gel a realistic picture ol what oecuis in such situations 
Ihc economic issues should he elearlv identilicd. uuh 
wage rates, the compan\*s prolit posnion. uencral cci»- 
ni>mie trends, cost ol Iniiig. aiui the like, hcinij con- 
siiiereii. Suinmari/c ihc simulation wiih a diseusMon ol 
lujw and win go\crnmcnt hceamc in\n|\ei! tSee KkiKmi 
\i. Iiransk>. Schenlcv Higl. School. Pittshurt'li. Penns\l- 
vania. in the \ppeiiiii\ lo ( hapier V \i>luine p 4\ 
I or ideas on more general siudics ol l.il)iu. ^lc I m.iiiie 
I Swann. Maplewoiuj. Richmi>iui HeiL'hts llu.'li Scliool. 
Maplcwood. \tissouri. '* Xmeric.m I conmnic S\sle»n 

* Fixed ciists :!c :^.\"^\: wiu^!-. a-' ■ ji-.'v ^" .■ ■ : ■ 
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viftd lia>ic Resources in a Changing World: A Ninth- 
tirade Viev\ oi Our l abor l urce/' Volume X pp, 67-71; 
and Rt^K'rt T. Reed, Neu Cunaun High Schooh Ne^ 
C'anaaiu Conneciicuu "l.abor* Management Relations in 
Dcpih tor Suburban Sludenis/' Volume 3, pp. 71-74.) 

25. In a unit on The World of Work* (or Preparing (or 
the World ol Work) include a studs or ''Careers in 
(hncrnmcni." Be sure the pupils understand that people 
uDrkmg lor go\crnnieni include teachers, police officers, 
tircmciK public health nurses, conservationists, sanitation 
vsorkcrs. and the like, as uell as elecied or appointed 
iHliciaK. Make a stud> of government jobs, hov\ each 
coniribuics iov\ard ihc economv, and what wages or 
Halaries ihe\ comnuind. The siudenis can interview 
people in ihe area vvho hold ihcse kinds of jobs and/or 
uriic to goxernmeni agencies for information. (See 
Bonnie Mullins. \ an Devender Junior High School, 
ParkerNburg. West \irginia "^'ou Live Economics," 
\ Illume ^. p. 40.) 

26, l.sijblish a *'model nation'' m the classroom, l-irst 
have a plenars session in which the pupils discuss ihe 
idea, decide whai son of governmeni and economic sys- 
tem ihc> will have, and set up a ''consiiiutional conven- 
iion." \V rile a conNiiiuiion lhal sets forth the ''nation's" 
i!oaN and e^labllshes boih the governmental and 
economic sVNiems. I his aciiviiv can become as complex 
as vou wish lo make ii. Among the various things that 
can be done are Ihe following: 

• iNiablish a monetary unit. Invent a catchy name for 
ii. decide how ii relates to the U.S. dollar (such as 
"icn crowns equal one dollar"), and design and 
reinoduce ihe monev on a duplicating machine, 
l.ach pupil ma\ receive an equal sum at the start, 
hul as linie goes on ihe distribution will become 
unequal as ihe\ buv goods and services from one 
another, and aN some are more successful in their 
enicrpriscs than others. 

• Decide how much in to be paid to elecied officials, 
Nuch as the president, treasurer and secrelarv . l.stab- 
IinI a ia\ svsteni to linance government operations. 
1 I his shiuild lead lo a Ntudv of various kinds ol* taxes 
.md la\ r.ites.) 

• i el the pupiU ncI up various businesses to produce 
l'ihkIs anii services. ^ ou might also pa\ them out of 
the **i:ovcrnment" ireasurv for such things as wash- 
in;j ihe ch.ilkiv).ird. keeping the class librarv in 
• uiier. .ifai s\i on. 

• [l.t\e soniet)ne keep a record of business trans- 
jviiiM^N jTul ilic prices involved. Set up a simple 
price index m) that vou can tell whether inflation 
u»r deflation: in occurring. At the end of the unit sou 
tniL^ht w.ifU tvi NLC which pupil ends up with the most 
''monev'' and irv ti» imd out the reasons lor his or 
:icr nucccnn 

• < liatier a bank lo accept deposits and make hums. 
il'iN Will require an understanding of the various 
i\;^CN *>i hanks and their functii)ns. L'se checks as 
wc!i as L.ish Be sure that the bank pa\s interest on 
savings deposits aiui charges interest for loans. 
il;-.tcrest r.ites sluuild rise if the demand for loans is 
L'fcat. aiul drop i( dcnumd lags \n relation lo the 



amount of loanable funds available.) A reserve ratio 
should be esiabiished so that the puptU aequire at 
leant a minimum understanding o( the flractloiiil 
reserve system^ Keep careful records of the bank's 
transactions, v^ith the balance sheet showing assets 
and liabilities. 

• Be alert for the development of monopolies^ priee 
fixing and the like. (These things sometimes arise 
spontaneously during such role*pluying situations.) 
When they occur, have the class legislature discuss 
the problem and decide what the **government" 
should do about it. 

• All the "business firms'* should keep records of their 
costs and revenues (income). The businesses may 
take various forms— proprietorships, partnerships 
or corporations, (In the latter case, they should 
obtain charters, issue and sell stock, and pay divl* 
dends if they make profits.) Some will do better than 
others. Have all-class discussions to find out wh>, 
considering such things as demand for the product or 
service, supply problems, production costs, eff- 
ciency, competition and the like. 

• Instead of owning their own firms» some pupils may 
be employed by others. If so, they might consider 
forming a union and engaging in collective bargain- 
ing sessions with ''management.'' Strikes and/or 
lockout^ may occur. This should lead to a study of 
labor legislation and possiblv the passage of labor 
laws by the class ''government." 

• Let a student who is good at mathematics be the 
class "statistician.'* He or she should keep records 
of what is being produced, what prices are being 
charged, how much money is in circulation, what is 
happening to wage rates and interest rates, how 
many people are employed, etc. You might even 
develop a class "GNP.** See if the economy is grow- 
ing. standing still or regressing. Analyze the reasons 
for any trend in the model nation's econom>. 

• If other classes also set up model nations, have 
"international trade" develop. This can involve you 
in the principles of international trade^ exchange 
rates, balance of payments problems, and the like. 

In bringing the unit to a close, have discussions of what 
happened and wh\. Did government's role increase or 
decrease*.' Wh\? Was this desirable? What economic 
problems emerged? How were ihe\ similar to (or differ- 
ent from) real-life economie problems? (See three articles 
b\ C. Baxter Twiddy of Josephus Daniels School in 
Raleigh. North Carolina— "The Huropean l^eonomic 
Communiiv: Simulation and Role-Playing or (iames 
Approach." N'olume 1. pp. 6()-().^: "Congress, the C on- 
stitution, and the liconomv: Ninth (iraders lisiablish an 
l.conomv tor Muledavia." Volume 2. pp. 46-4S: and 
''I v\id/ania — An I 'merging Nation." Volume 5. pp. 
>7-5^. Also see Walter J. Blanchard. flenrv Barnard 
School. Rhode Island College. Prov idence. Rhode 
Island. ^'Ragic— A Model Nation." \'oliime 4. pp. 35-37.) 
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17. There can be many \ariaUon5i of ihe model naiion 
simulation denwribcd abov^, .^ome of the«ie arc us roiio\^s: 

• Break the class into groups and have each group 
represent a differeni nation. This U pariicularlv 
good tor teaching about the Common Market and 
other such groupings of nations, hach group might 
have one section of the room in which it can^irrange 
displays of its products and services, and mount 
charts and maps shovung GNP, population, re- 
sources, eic. The pupils can enact the trade and 
exchange situation as ii existed bctore ihe C ommon 
Market was csiablished. and then show how things 
ha\e changed as a resuli of ihe Market's existence. 
There ean be debates and discussii>ns of such issues 
as ihe relationship between the United States and 
the Common Markci. 

• Divide the class into iwo ^ri^ups, one lo represent 
the Uniled Stales and the olher lo represent an 
underdeu'loped motion. Ihe lirsi will do research on 
Lniteu Stales economic hisior\ and grovsth (and 
government's role in our development): the second 
will do the same for the underdeveloped nation. (Be 
Mire ti^ pick a countrv for which plentv i)f data are 
available and, if poNsible, one for which resource 
people are available. Among the resource people 
might be fi)rmer Peace Corps \olunteer»i who were 
assigned to that count r\ and students from that 
nation who arc studving m a nearb\ colleue.) The 
hrst group will dranuiti/e the development of the 
L nited States econonis: the second will dranuiti/e 
the economic situation and developmental problems 
for the poorer nation. Culminate this activit\ b> 
having a discussion m which the two nations are 
compared and contrasted in terms of their resources, 
governmental and economic s\ stems, economic 
problems, and so on. {See Priscilla .-X. Bradles of 
Michael J. W halen Junior High School in Hamden, 
Connecticut, "l-actors Influencing A Nation's 
Capacitv tor t.ci)noniic (Jrowth: A Comparative 
Approach with Role Plasing in Junior High/' 
Volume 3. pp. fO-^(>.i 

• Set up a model conMiuiniiv patterned after the com- 
munilN in winch >ou live, f ind out what form of 
government cmsk locall\, and let the students elect 
a mavor (or whatever is appropriate) and other 
officials. Perhaps the pupils can interview their real- 
life counterparts to find out how the local govern- 
ment wi)rks. how It IS financed, what economic 
problems it has, etc. I he students should establish a 
tax svstem, discuss wa>s ol dealing with economic 
issues, and consider means of financing needed 
developments. (See l.dward S. I'cldman. Pennwood 
Junior High School, b ardies, Penns\lv ania. ".\ 
Seventh-Cirade Studv of Prices, Wages, and the 
CdsI of Living," Volume pp. 40-41) 

28, (iovernnient plavs a v ital role in creating a portion of 
our mone> suppl> and m controlling the growth ol the 
nation's inonev suppK. (Ihrough the creatuMi of bank 
credit and demand deposits, our commercial banking 
s\stem creates most ot i>ur mone> suppK. Sec a .standard 
textbook m principles ol economics for an explanation oi 
tins ) Illuslr,ile the importance nt monev bv having the 



pupils bring in items that they would like to swap. The 
bartering session should bring out the problems asso- 
ciated with barter and should show the importance of 
money as a medium of exchange. Also be sure that the 
students understand how money is used as a standard of 
lalue, a store of value and a means of deferred payment. 
This ean he done through further role-playing situations 
or through reading stories on the hi.story of money and 
banking. Note the various forms that money ean take* 
and that commercial bank credit constitutes the major 
poriion of our mone\ supply. The importance of money 
in the cconom> should beclearl) understood, along wiih 
the problems associated with money (inllation and detla- 
tion). The class should also know that control over 
moncN and credit is one device by which vse attempt to 
control the business cycle, (When the economy becomes 
**i>verheated** and inflation is a major problem, the 
l ederal Reserve ma\ attempt to slow down the growth ol* 
moncN and credit: when recession and unemployment 
threaten, the l-ed may tr\ to stimulate the econonu by 
encouraging the growth of money and credit,) (See 
Louise Jackson, Cloverdale Junior High School, Little 
Rock, Arkansas, ''A .Seventh (irade Unit on the Nature 
and Origin of Mones," Volume 4, pp. 82-S4; John F. 
\\ heeler, Buckman (irade School, Portland, Oregon, ''A 
Seventh (irade Project - in Business and Banking/* 
Volume 4, pp. S5-S7; and /ara T. Burkey, Shroder 
Junior High School, Cincinnati, Ohio, ''Money and the 
Banking S\slem/* Volume 2, pp. 55-5S.) 

29. Introduce the class to the role of the Federal Reserve 
System b> having them list goods and services the\ want 
to bus which have been going up in price. This should 
serve to illustrate the problem of inflation. Compute the 
percentage increase in prices over a particular period of* 
time and compare this v\iih the increases (if an\) in 
famil> income. Show that it* the prices of* the thing's the 
l*amil\ bu>s have increased by a given amount (say ten 
percent) but the family's income has increased by a lesser 
amount (sa> i)nly five percent), the family's real income 
(what I hey can bu> with their money income) has actually 
dropped. Now examine the possible causes of the price 
increases and the means by which inflation might be con- 
trolled. Consider the Federal Reserve's monetary poli- 
cies, and the government's fiscal (taxing and spending) 
policies. Which policies should ue support? How can we. 
as mdiv iduais or t*amilies, take action to protect ourselves 
from rising prices'* (J-or a pood idea for teaching about 
the Consumer Price Index,' see .Arthur T. Blake of 
\\ heeler High School in Ni)rth Stonington, C*onnecticut, 
in the Appendix to C*hapter Volume S, p. 55.) 

30. Ask pupils who have bank acci)unts to find out 
whether or not their deposits are insured by the f-ederal 
Deposit Insurance Corporation (M)K*) or a similar 
auencN. Have them prepare a brief report on !iow the 
ai!cnc\ works, wh> it was esta!>lished, and what its 
impact has been. This can also lead to a studs of the his- 
tors ol hanking in the United States and how the Federal 
government and state govemment.s charter and control 
bankiiiu institutions. 

31. Taxes are used not onlv to raise revenue for govern- 
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mcni i^pcralions, bui lo Munulaic ccriain businesses, lo 
coiurol cufHumpiiotK aiul lo rcdisiribuic income. To 
teach how ia\cs arc u^cd l\>r ihe laiicr purpose, scl up a 
rolc-pUiving siiuaiion in uluch pupils represeni faniilies 
ot ditlerent income IcxcN. lach 'MamiU" receives an 
income from one or more designated sources. A pupil 
represeniiny an -upper-income person might receive in- 
come Irom siv.cks. bonds, and real estate, as \\ell as IVom 
cmpKunieni in an cxecuiivc position. A pupil ai the other 
end of the scale might get welfare checks. l':ach student 
then pa\s a portion of his or her income to the goxern- 
nient in various taxes. Here. >ou can leach \our class 
how lo hie an inci)nic lax report, using the latest availa- 
able form and instruction booklet. Also have them pa> 
oihcr taxes, such as properiv. sales and excise taxes. 
Note which pupils pa> the greatest percentage ot iheir 
incomes m taxes. Discuss ihc taxes thc\ pa\ and decide 
whether or not the> are *1air." and whether or not the 
lax revenues are being used wiselv. Teachers using this 
simulation repi>rt that students rcprcseiuing lower- 
income griuips (regardless ot their actual socioeconomic 
status m real life) will argu.: for more welfare pavimcnts. 
while those pla>mg the roles of upper-inconie people will 
complain about the high taxes the> pa> to support "wel- 
fare cheats." li is not nccessarv to ha\c tlie class reach 
concensus i)n what sort of tax s\stem we shi)uld ha\e. tlie 
extent to whieh government should be responsible for 
redistributing income, and what a fair distribution of 
inci)me should be. The important thing is that tlic> in- 
crease their knowledge of all tiiese tilings and acquire 
some economic understandings that ma> help them to 
decide what government policies to support or oppose. 
(See Camellia Mcken/ie. Cleveland Junior High School. 
Tulsa. Oklahoma. "Redistribution of Income I'hrough 
Taxation." \ i)lumc4, pp. 37.3S.) 

32. Afiei the class has been in\ol\ed in o.ie or more 
simulations, ask the pupils to form groups and create 
games or simulations of their own. The games should 
illustrate the role of government in the eeononu. or in 
other economic s\ stems. Some mas deal with govern- 
ment's role in a broad sense; others nias wish to concen- 
trate on something specific, such as antitrust policv or 
goxernmenl and labor disputes. Insist that each group 
slate the ob|ecii\es of the game. identil> the economic 
concepts It is supposed to con\e>. prepare clear di- 
rections for the plavers. provide all the nccessarv ma- 
terials (>uch as pla> money), provide for maximum 
participation b\ the class, show originalits. and be in- 
terest mu. (These games might also be evaluated as part 
ot the evaluation of the unit or course.) (Sec Kopolow 
and Matter, hfc. cii i 

33, Make tape recordings (or have the pupiK do so) of 
important statements b> public officials winch relate to 
the ccononiv [ or example, tape the President's State of 
the I nion incNsage. Pla> the tape in class and have the 
pupils note the econi)mic topics included. Il.ive a dis- 
cussion of the wav in which each economic issue aftccts 
us personalis and whv it is important to the cconomv .is 
.1 whole. (See f ranees W.itkins. F oukc HiL'h School. 
I ouke. \rkiinsas. "''Aho \m I Becoming '* V olume 
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34. Make a siudv of the wa> in which government has 
alicmpted lu protect children and young people from 
economic exploitation. Trace the development of the 
child labor laws»« Note working conditions of children in 
earlv mines and mills, wages paid to child workers, and 
similar topics. Find out what the lav\s of your slate and 
the Federal government have done to change these condi- 
tions. The class might also be interested in other govern- 
ment programs for the benefit of young people, such as 
the New DeaPs National Youth Administration and 
more recent government educational program.s. 

35. Studv government's role in economic sxstems differ- 
ent from our own. such as in the command economy of 
the Soviet Union, ({-'or a good text on this subject, see 
John R. C oleman. Comparative Economic Systems: An 
Inquiry Approach. N'evs York: Holt. Rinehart. and 
Winston, 196K.) The students might simulate economic 
planning in the U.S.S.R. .After doing research on eco- 
nomic planning in Russia, the> can form groups to pla> 
the roles of various government officials, plant managers, 
workers and others, (iiven data on available resources, 
they can attempt to form feasible goals and draw up 
plans for allocating their resources to achieve those goals, 
l-roni time to time, introduce unexpected problems such 
as crop failures and international crises. The results can 
be open-ended, for there is no telling how these activities 
will come out. It is probable that the students will begin 
to see how difficult it is to plan an economy. A discussion 
can then be held in which the class contrasts the role of 
government in the command economy with that in the 
market economy. (See Kopolow and Matter, loc. cit.: 
and Bonnie Mullins. op. cit.. p. 4.^. for a suggested out- 
line of a lesson on economic systems.) 

36. Have individuals or groups select underdeveloped 
areas for studs. The pupils should examine the existing 
economic status of the areas, finding out about lhe(iNP. 
population, educational status, resources, growth rate, 
what is being done to promote economic development, 
and what role government plavs in the economv. hs- 
amine these questions: Is government doing too much*.* 
loo little? Is It encouraging or discouraging private 
enterprise? What would be a good plan for the area's 
economic development** The findings can be presented 
through panel discussions, individual oral reports, films, 
filmstrips. skits and the like. (See Nancv l-ortn- v. Mil- 
lard l.eller Junior High School. l.inc<iln. Nebraska. 
"\\ orld Historv and F.conomics m Ninth (irade.** 
\ oluinc4. pp. 

37. If \ou are integrating economics into the American 
historv course, luoe the pupils note the various \va>s 
throughout our historv that government has been in- 
volved in the economv. Have them prepare a time line 
which identifies the most important examples of govern- 
ment's role in the economv and which establishes anv 
trends. Discuss the reasons for government's increasing 
role iind whether or not this is desirable. (Sec Tvachini^ 
f'UonomiiS in American ///v/r^rr. New ^ork: .loinl 
C ouncilon l.conomic I ducition. l^)*7.V'Ihis manual con- 
t.iins manv ideas for incorpor.itmg the studv ot cci^- 
ntmiics m ihc historv course. 1 he price is $4.un per copv .) 



38. I \aiiimc ihc reguliitory agencieH in >our nUHc, such 
a> ihc NlalcN pu\KT conunissiun. Nunc the pupils Uclcr* 
tninv uh> thc^c were c^iiablishcd, what they do, and ho\N 
cttociixc ihc> arc. Discuns ami. or debate the quesiion: 
Should there he mure or less ol' this kind ul* interterence 
in the miirk^t ecunoni)? 

39. rhruughoui the course or the unit, have the pupils 
clip ariicles from newspapers and magazines thai deal 
\Mih umernmcni and the econonis. l-.siablish categories, 
such as ra\aiion. (iovcrnment Regulation of Business, 
Welfare. l n\ironnieniai Problems, the hnerg\ Problem 
and si^ on. C reale a resource file with these materials. 
Ihese Items can also he used for bulleiin board displa>s 
and \or posters illusiraimg go\ernmenrs ri)te in the 
economv. 

4(K I ncourage ihe siudenrs U) make charts, graphs, car- 
toi)ns. posters and drawings that will help to illustrate 
economic facts and principles. f i)r example, "pie charts'' 
of the (i\P {see f igure 1) can show the percentage 
accounted for b\ gmernment. Line graphs mas show the 
growth m go\ eminent emplo\ment or in ia\es. Bar 
graphs can show sucli things as the income ta\ rate at 
\anous levels of personal income (see I'igure 2). Some 
o\ these can be displaced on the bulletin board or on the 
classroom walls and can be used lor reference during 
discusMons. \ \ or some i)utstanding examples of posters 
which creatueU illustrate economic concepts, see Dennis 
\\ . C anibier. I incjln High School. Midland. Peniis\l- 
\ama. in the \ppendi\ to C hapter 4. \olumeS. p. 75.) 
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Figure 1. T^e Gross Nat.onai Product (GNP) is the money 
vjiue ot the '^atiC'^. s output of goods and services during a 
prirt CvJar od Qt lime (usually one year) This chart is 
♦o'' a typ.cai year i I972i Personal consumer expenditures 
•u.co'j'M fo'' \ne uvgest portion, government spending for 
S(-conc1 'argent ana investment (such as business 
>;.*^fKJ '-g to." factories, mach-nory tools and inventories) 
*y tr^^.•'^'-st Source US Dept of Commerce. 
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filing joint returns and taking standard deductions m 1971.) 

Figure 2. The federal personal income tax - a progressive 
tax. (As income rises, the tax rate rises.) 

41. fur indi\idual or miuiII gnnip work, develop a NCt ol' 
^Ntudcnt learning coniraet>.*' Ihese eonlraet> enable 
students to work individuall\ at their nwn pace. *I he\ 
nKi\ be written in nian\ dilTerent wa\s. Ihe loll\^wniii 
lorniat is but i)ne possible example. 



I earning C ontract No,. 

C'Dthcp! Inllation 



Purpose: Ihis lesson will help xmi Im understand the 
nieanini! ol uiilation. 

Pcrformancv Criterion In previous lessons vou ha\c 
learned about the Consumer Price liuie\ (t IM) I sinu 
some ol the smirL'es listed below, brothers whieli mui are 
able ti) locate >ourselr. lind the C imsuiner Price lndc\ lor 
c^erx \ear Irom P>f)7 lo ihe present. Draw a bar praph 
winch shows the t IM lor each \car. > our ligures must be 
Ci»rrecl within live percent. I hen write a paragraph 
cvplainini! what \our j»ra|Wi shows about inllation In- 
clude a dehnition ol inllation and tell liow it allccts us. 
I ell what the ^i!o\ernment is trvini! to do to coiUri)l 
inllalion 



Ke\ Terni\ and dm^i^pts. 

Intlaiion Dcllaiion 

l*ricc> Pncc controls 

C onsumcr Price liidc\ Mi)nc\ Nuppl\ 

Sample ic\t Snuaiiifn Displas >our jiraph to ihc class 
and explain whal ii shows. \lso explain ihc Consumer 
Price Indev and lell ihe students hoNs tlie\ are personalis 
attecied In mllation. Be [uepared to i!i\e det'inilions of 
all lernis \ou use and to answer questions raised h\ ihc 
pupils or the teacher. 

Pcrles and Sullivan, t'comfmu ^ f<tr h'wrvonc 
inttfrmatiifn Pleasi- Almanac (latest edition} 
Sfaii^tual Ahsiraci t>l the I nited Siales\\,\\\:s\ edition) 
Finance t'aci.\ (See recent issues ol" this monthlv 
publication ) 



I ederal Reserse Bank of Minneapolis. ) in4r Xtoney 
and ihe Federal Heserve Sysiem 
NcaL Money 

In ine Sources section he sure to list onl\ those books, 
pamphlets, tihiisirips. or other materials thai sou know 
are axailable in ihe school or m nearby libraries. In 
selectiniz this contract the student might be asked lo 
adhere to a time schedule. Note thai the Sample 7es( 
Simaiion gixes the pupil an idea of how his or her work 
mi^hi be evaluated, but it should be made clear that the 
teacher reserves the right to use olher mean^ of evalua- 
tion instead. (See "Special Report: Behav ioral Objectives 
and Student Learning Contracts in the "leaching ot* }-.co- 
nomics." The Journal i^f Ecommiic Fducaiion, 3 (l all 



Culmmatinq Activities 



C ulniinaiini* acliMlics arc those uilh Nshicli ihc unil is 
broujihl lo a close Ulcalls. lhc\ should be more than a 
mere review or repetition ot the conlent of the unil. The> 
should provide tor a rcMCu of the laeis and eoneepis 
included in the unit, but in sucli a \sa\ that the students 
must appl\ their Icarninjis to situations. Thus, the 
culminating! activities shmild sustain interest in eco- 
nomics and uovernnient. help to show the extent to uhieli 
the students mastered the malerial lhe\ were supposed 
to have learned, and perhaps set the staye for subsequent 
units. One or more ol the following might be used to 
terminate vour studv of government and our eeonomv, 
or sou might select an activitv troni the previous section. 

1. Arrange to have an **open house'' so that parents, stu- 
dents trom othei classes and the public can v isit the class- 
room to examine the posters, charts, graphs and art work 
ot Nour class. Prepare oral reports, panel discussions and 
skits in which the pupils explain some of the concepts 
studied, f or example, a skit on inflation might show how 
various people {such as debtors, creditors and those 
living on fixed pensions) are atTected b\ it, the possible 
causes, and wliat might be done to control it. 

2. Plan to hold an **Kconologue*' on the lopic of* govern- 
ment's role in the economv. An Mconologue is a discus- 
sion ol some current economic issue designed to open 
communications ann)ng the various participants. Invite 
businessmen, labor leaders, government olticials. aca- 
demic economists, political scientists, other t'acultv mem- 
bers, and students from other classes. Various formats 
can becmploved. including panels, brief indiv idual talks, 
round tables, seminars, open discussions and debates. 
I he top.c might be on some particular issue involving 
government and the economv (such as pollution control) 
t^r on the general question o\' the extent to which govern- 
menl should he involved m our economic life. Be sure 
that all views are g.iven a lair chance to be heard, that 
procedural rules are cslabhslied in advance, and that all 
participants arc apprised ol these rules. 

I sing material collected throughout the unit {such as 



cartoons, pupil essavs, newspaper clippings and glos- 
saries of economic terms) prepare a book on Ciovernmenl 
and Our l\conomv. A large looseleaf notebook might be 
best for this, so that it can be changed and brought up to 
date in the future. I)iv ide it into chapters or sections, such 
as Ciovernment and Labor, Taxation, (iovernment and 
Ihe Farmer, (iovernment and Business, and so on. I'his 
bi)ok can become a useful resource document fur other 
classes. In discussing what to include in the book, how to 
organize it and how to use it, the class will have to appiv 
mans of the things the\ learned throughout the unit. 

4. Prepare an assembly program in which some impor- 
tant phase of sour unit is dramatized tor the benefit of 
other students in the school. Select a topic, problem or 
issue that will be of interest lo all voung people. 

5. Refer to initiators .Activity No. 5. If >ou took this 
field trip to start the unit. tr\ to make the same trip again. 
Ask the pupils to recv aluate the results of the first trip. 
Do thev now see an\thing relating to economics that thev 
missed the first time? Are thev now better able to dis- 
tinguish between economic activ ities and institutions 
that are in the private as opposed lo the public sector'.^ 
Are thev now more capable of idcntifs ing things which 
appear to be private enterprise but which actualls repre- 
sent a mixture of public and priv ate enterprise'.* Cf his can 
also be part of vour evaluation of the unit and o\' pupil 
learnings.) 



\<)te: Some culminating activities are suggested in the 
Developmental Activities themselves, f-or example, see 
Developmental Activitv No. 14. If vou have selected Ihis 
as the major means of teaching eci)nomics {making a 
studv of the economy o!' your area), the culminating 
activ itv could be the development of a plan for the area's 
economic growth. If games and simulations have been 
widclv used, then Developmental Activ iiv No. 32 (having 
the students create their own games and simulations) 
could be the means bv which vou summari/e and termin- 
ate the unit's work. 
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I. \i lltc end *)! each da> {or Icnn*)!!) duritit! which ccd- 
iionucN Is covered. uM di»\Mi a lew queNUDiiN on i!uie\ 
carilx or small pieces ol paper 1 hus. wlien vdu wish lo 
ui\e Ht*i*kl> quizzes ur unit tests >ou will ha\e vour own 
*\picsiion bank** horn wliich lo draw uenis. ai.d \i)U will 
he certain ilial \oii ha^e covered each topic iinoUcd. 
Nelect the itenis that will [)est lielp >ou to delermine 
whether or not \our ohiectixcs were met. .Uuliiple-ihoice 
I'cnis are oiten coiiMderci h\ test specialists to be the 
best kind o\ objective qiicsiion. Be sure that t .ere is onl> 
one alternative wlucli indeed best answers ilie question or 
viMiipietcs tlie statement in tlie stem. \n example lollows: 
I . PrtJiiis uMudK i!o to w hich tactor of produclion*.* 

la) Natural rcsuuices 

ibi labor 

ici t apital 

id I I nterprisc 
I he Citrrecl answer is "d ** I he pupils sliould receive 
clear mstructuMis on preeiselx hov [o respond. Indicate 
whether \ou want tliem to circle the answer, clieck it or 
whatever One or [wo sai»^ple practice questions thai will 
nut comii in the grading! m-'yhi he i!i\en belore tlie real 
test bci^nis 

frut''tul\c items are vilten critici/ed because the pupil 
lias a "^n.^D chance ol iiettmii them riuht b\ liuessing. 
Nome lea^.hers combine true-laKi^ items with short cs>a\ 
qucsiions b\ askinii the pupil to explain their answers, at 
least in - lie case ot an item marked "lalsc." l or example. 
sup|^»»sc an Item reads "()pportunil\ cost means the 
hiLihcs- ^.osI ** 1 he pupil miiiht be expected to write 
"l.ilsc * .md :hen explain the real meanini: vif opportunit\ 

C' »sl 

Cit^>ipU'tinn-i\pi' iienis must be \er\ carelulK worded. 
I '-r instance, suppose that the most important business 
I'l the v.oninuinit\ is **Bci:le> I nterpriscs." 1 he teacher 
u.iiUs lo know ii the pupils h.i\c learned this lact. and 
wriU-s a completion item, readinii: **Ihe most important 

h'.jsmcss in our commuiutv is .** 

\ ijrcat m.iiu responses could be written m the blank 
sp.ice ibal ihe teacher \\»uild have to consider correct — 
**it»cated \l.iin Street.** "a |uolit-makinii tirm." **a 
corp»»r.iii.»n.** "a coni|\iiu emphnini: man\ workers.** 
.uui so iHi I his eoiild be-a\inded b\ wordinii the item. 
** I he nunti' the most important business m our com- 

muniiN IS . .** 

ll ntiilK hins: qm'\!itfn\ .ire U) be used, avoid coiistruct- 
uil' them m sa^h .i vv.i> th.it ilie piifMls can i:et some items 
riL'ht b\ the prticcss ot eimunation One column should 
Li'ni.iin nh>re items than the other [ or examine, the lelt- 
h.md v.t»lumn mi;jht contain ten economic terms, and the 
r.'jK".-iM:ul L»dumM mi;jhl be a list ol iwebe delinilions 
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I he pupil sclccis ihe number or leiier ot* ihe definiiion 
which best fiis ihc icrm in ihc Icfi-hand column. There 
will be iwo deriniiions Icti over. If ihere were only ten 
definitions, on ihe other hand, ihe pupil knowing onlv 
nine of ihe terms would yd the tenth right by the process 
of elimination. .Also avoid mixing things of a different 
nature in matching questions, f-'or example, do not use 
people's names along with inanimate objects or abstract 
terms if doing. so gives the pupil a clue to the answer. 
After all. vou are trying to find out how much the pupil 
learned, not how good he is at discovering clues which 
'Mip him off* to the correct answers. 

Some short cssay-iype questions of the *'identif\ and 
define** type might be used. Here >ou list a term, concept 
or principle and ask the pupils to do two things — tell 
what it is and how or whv it is significant. If "profit** is 
listed, the pupil should write: "Profit is the share going 
to the owners of a business. It is important because it is 
the hope of making profits that causes the businessman 
to produce goods and services wanted b\ consumers. * 
*rhe former sentence tells what profit is. but if the pupil 
stops here he gets onlv half credit for this item. H*: must 
also tell whv it is significant, as in the second sentence, 
to get full credit. 

Long essav questions allow the pupils to express them- 
selves and to show how much the> have learned about a 
topic without rigid constraints, but they arc difficult lo 
grade. Such a question might be: "l-.\plain wh\ govern- 
ment's role in our economy has grown during the past 50 
vears.*' The teacher should have in mind an "ideal** 
answer lo the question, but should also be prepared lo 
give credit for unexpected responses that are accurate 
and show thoughtful analvsis. .Although it involves much 
time and work, a good wav to grade essav questions is to 
read all the pupils* answers once before graiiing to get a 
picture of the average, above-average and below-average 
response. "Ilien read each pupiTs response again and 
assign a score on the basis ol the individual's deviation 
from the average. 

2. 1 he sample test items included in No. I above are not 
mteiuicd to cxemplifv outstanding exammalion ques- 
tions. I rv to develop test items which require the students 
to think about and applv the economic facts and concepts 
thev have studied, lor example, list some real or imagi- 
narv situalii^ns and ask the pupils to indicate the eco- 
nomic principles that might applv to each. Some sample 
situations are as Uillows; 

• Ihe government is planning to give aid •to airlines 
threatened bv bankruptcv. (Ihis calls lor a discus- 
sion of such things as government's role in support- 



u\fi Ncnicc> needed h\ ihc public when private indus- 
ir> eanrmi pn)duce ihem ai a prolii.) 

• I he PreMdcni i> asking CDngress lo approve a lax 
eui. even ihousih ihe l ederal budgei is in defieil. 
( I he jHipil niiisi understand lhai a ta\ eul can siimu- 
laie a lagging eeoni>ni>. a> people spend more of 
iheir marginal iP'-ome— ihe addiiional aller-lax 
HKome ihe> have beeau.>e ol'ihe ia\ eul.) 

• Ihe \ ederal Reserve Svsiem is laking aeiion lu raise 
inieresi rales i I his requires an understanding ihai 
nileresi rales are pari of ihe eosi ol diung business, 
and ihal raising ihem can help lo •'eool olT* an over- 
heated ceonDmv and cut down on thegrowih ol'the 
monev Nuppiv \ growing moncs suppiv is one 
povMhIe cause ol inllaiion. i 

iSuggesied bv Ihomas M. (rieder. Woodrovv Wilson 
Junior High School. Manitowoc. W iseonsm. See Appen- 
dix to C hapter }, \olume 10. pp. ss.s(v) 

y A standardized test, the .lumor liigh School I est ot 
Icononucs. was published hv the Joint C ouncil on l.eo- 
noinic I dueaiion m hr4. I he lest manual contains norm 
data lor grades seven, eight and nine, along wuh much 
other lisetul inlormaiion. IT vour economies lessons con- 
tained the same basic content as this lest vou might wish 
to use 11 tor evaluation purposes. It can also be used as a 
preteM \o ascertain the sirenglhs and weaknesses of your 
class, and again as a positesi to determine boih indiv idiial 
and class progress. Ihe manual contains data lhal will 
enable sou to compare the perlormance ol* vour class 
wi;h thai tiT similar classes in other parts ol* the countrv . 
\ simpler test, ihe Tesi ol* [Jemeniarv Ixonomics, can 
be used wiih pupils who are less talented academically. 
Designed Ir-r use in grades live and six, this instrument is 
also available Irom the .loini Council un l-.conomic hdu- 
cation, along with a manual containing norm data, (f'or 
iiirlher inlormalion write the Joint Council on I:coniHiiic 
Iducaiion. i:i2 Avenue oT the Americas, New \*ork. 

4. Show a film i»r film strip that has economic lerms. 
concepts iir siiuaiions. Ha\e the pupils list evcrv term, 
concept, problem or economic situation the> can lind in 
It Ask ihein to note implied as well as e\[iiicit content. 
1 1 or example, a lilmsiri]^ on povertv mav impiv thai 
income is nni lairl;. disinhuted in the I..S. wuhout 
.Kiuallv sUiiin;j ihis U) be a lact.i Be sure to preview the 
iilni or lilmsirip v.uirseil and prepare a list ol the items 
vou think the pupils slimild list, j heir lists can then he 
v^mparcd wnn vours and ijraded in terms ol'the extent 

whKh tliev are complete and accurate. {Suggested h\ 
Mrs H 1. Kobhu. iDniliill Intermediate School. I. a 
( viri.ul.i. ( .ihforfM.i See "leaching I conomic lopics m 
I ighlli ( ;rade.'* \ oluine p .^.V ) 

5. Disurni'.e ^..'plcs ol .i newspaper that has good eci>- 
^^^mle^ v«u e.M'je H.i\e (he pupiK identilv e\erv article, 
^.ul'.iion. varii'.-n or ieatioe thai de.iN with some eci)- 

' 'p^^- ^''"ting in p.iriicular tlu^se which illustrate 
L''»\ eri'.ineru i'v. , ,|\ enient m the econoniv (taxes, a 
ji'vernmeni proieLt. well. ire. public housini!. gi>\ern- 
irenl .Kltoi: ^J^.^i vvitii jhe cnergv problem, and the 
like) In •J.r.u!:•^L• the resp.nises \.»u might r.mk them in 



accordance with the number of items eorreclls identified 
and assign grades aceordingl), or first go through the 
paper Nourscir and list everything you think should be 
included. Then ei)mpare pupil papers with sour own and 
grade ihem on the basis of what percentage of items the> 
corrccll) identiricd. 

6. l'i)r an evaluation technique lhai the students nva> 
find enibNable and ma> permit them to be creative as well 
as to demonstrate what they have learned about eco- 
nomics, ask them lo pretend to be in situations calling for 
a knowledge of government's role in the eeonomv. Some 
-examples follow: 

• Pretend >ou are writing a script for the TV program 
".Ml in the I''amil\," in which .Archie and Mike are 
discussing governmenrs role in the economy. W hat 
facts about government^ role might each character 
bring out?" How would their viewpoints and values 
differ on the question of governmeniN ri)le'.^ 

• Pretend vou are visiting the Soviel I'nion and a 
Russian teacher has invited vou to speak to her class 
and explain the role of government in the American 
eeonomv. What would vou tell her class? (Jive 
reasons fi)r >our selection of various topics, facts 
and principles. 

• Recentl) the f ederal Trade Commission accused 
three cereal manufacturers of "moni)poli/ing** the 
market for cereal. Assume lhai >ou are an executive 
in i)ne of the companies. How would you respond to 
a reporter's question about sour reaction* to the 
f**lC'*s charge? Now assume you are a member of 
the PI C*. How would \ou react to a reporter's ques- 
tion asking vou to jusiif) the I TC 's accusation. 

• Pretend lhai \ou are a union member and that >our 
union has reached an agreement with management 
giving you a ten-percent wage increase. The I ederal 
government, however, savs that this must be limited 
to 5.5 percent. How would vou react lolhis? l .xplain 
> our reactions. 

llhcse items were suggested b\ Thomas M. f'rieder. 
{(n\ c ii. I 

7» If sou have studied the economic sections of the r,S. 
Constitution, and if vou have also stressed recent and 
current economic events, distribute copies of the ( on- 
stitution and ask the pupils to identilv those parts wlrch 
cxplicitK or implicitly deal with economics. I hen have 
them give examples from recent or current events that 
illustrate the facts and concepts involved, if or example, 
the pupils might note that m Article I. Section s. Con- 
gress is given the power to ''lav and collect taxes** and 
then cite a recent pro|M)sal tor a new tax. such as the 
V .ilue-aiided lax.) 

8. Distribute graph paper with colored pencils, rulers 
and shcels ct)n»aimng data on governmenl*s role in the 
ecoiioniv . (lor examj>le. prov ide figures on the growth in 
go\erninent emplovnient .it the l ederal. state and local 
levels; the growth ol the national debt; or changes in 
governmenl's share ol the (iNP.) Ha\e the pupilCdraw 
graphs illustralmg the statistical mlormation sou have 
provided, then write a slu)rt explanation i)f the reasons 
lor and sigmlicancc ot the trends shown. 



9, ll'-ihc pupils have uorkcd in groups or comnuilccs, 
ha\c cavh group report iis findings lo ihc class. The 
icachcr and ihc rcsi of ihc clas> can c\alualc ihcsc re- 
pons m terms ol* completeness, accuracy, clariiv of 
preseniaiion, relcNancc, and ihe cxienl lo \^hich eco- 
niMiuc anahsis is used The reports can lake many forms, 
such as wriiien summaries duplicated for the entire class, 
panel discussions, skits, slide presentations or debates. 

10, If Upe recorders are asailablc, record some of the 
class discussions, panel discussions, oral reports and the 
like. Pla\ these back at the end of the unit and ask the. 
class to evaluate them. >'ou might also have other 
teachers and classes listen to ihein and give their com- 
ments and suggestions. 

11, (Jrade individual student work, such as notebooks, 
research papers and material prepared for groups or 
commiiiees. (irading should be done in accordance with 
criteria established m advance, and pupils should know 
v\hat factors vtrc to be taken into account in evaluating 
their uv)rk. Ihev might also be given a \oice in estab- 
lishing the cvaluati standards. 



12. If 'Student learning contract^'* are used (as in 
Developmental .Activity No. 41) evaluate pupil perform- 
ance on each individual or group project in accordance 
N%ith the criteria established when the conirael v^as made. 

13» Keep anecdotal records of pupil behavior, recording 
incidents in which pupils show initiative, make construc- 
tive contributions in elas.s, do e.\tra worK, or show unex- 
pected progress. .Also note negative behavior so that 
efforts can be made to correct an undesirable behavior 
pattern before it worsens, to induce nonpartieipants to 
become acti\el> involved, to help the pupil who is pro- 
gressing too slowlv, or to give aid to those having 
problems. 

14. if time permits, have private evaluation sessions with 
each pupil. Ask the pupil to indicate where he or she 
made the greatest progress, did well, did not do as well as 
expected, failed to live up to established goals, and so on. 
The pupils should have the opportunitN to evaluate them- 
selves, to point out any strengths or weaknesses the 
teacher might have overlooked, and perhaps even to con- 
test the teacher's evaluation. 



ERLC 



r 



Materials for Pupil Use 



Readinqs for Pupils 

\\os[ of ihc v\ork> listed u\ ihis sccuon were urillcn lor 
junu^r high >chi)ol Niudcni> or arc simple enough lo he 
Used b\ ihe average junior high sehool pupil. Those 
especialK suiied tor pvK)rer readers or which should be 
assigned onl> io Nuperii)r siudenis are so ideniit'ied. 
Where appropriate. p4)ssible uses i^l ihe iiems. related 
aciiMiies. or queNlu)ns ihal niighl be used wiih book> are 
included. 

Basic FconDinics, Fconomic Histon, Economic 
Philosoph> 

Alexander, \lberl. The Challcnj^c <;/ txonimius. Ne\\ 

> ork Piinian. ( Iniroduciion lo economic 
theories and problems. ) 

Mien. Jack. t\iifu)niic Life in America. New >*ork: 
\iiiencan Hoiik CiV. l^r.V (Basic te\t or reference.) 

\ntell. (lerson. Lctmomies: I Miiuiions and Analysis. 
Neu ^ ork: \msci) School fniblications. l^>7i). ( Basic 
text or reference. 1 

Boardman. Ion W . h'eononiiey Ideas and Men. Nevs 
>ork; flenrv /. Walck. l^;()(v (l-.cononiic ideas from 
ancient Cireece to the prestnt.} 

DarcN. Rv^bert 1 and Phillip \\. IN)uelK Manpower and 
Hconmuu Educainni: A personal and social ap- 
proach to career education. Deiuer. Colo.: I.i)ve 
Publishing C o.. \^ry. 

Dawson, (ieorge (i.. Our \ation \ ^Vealth: What You 
Shtiuld know About t'cifnoniuw in American Hisiorw 
New ^ ork Scholastic Book Services. ((iood for 
poor readers } 

I eir. Richard. t\ i)nomic\ for Modern iJvini^ New 

> ork College I nirance Book ( 1964. iBasic text 
i)r relcrence i 

Manna. Paul R . ei al . t.ufnffmicw Modular Learning: 
I nit (ileiuiew. Illiiuiis. Scott, f iiresman. 1^70. (\er\ 
bricl .md simple, i 

Hurwii/. Howard 1 . and r rcderick Shaw. MaMerinj^ 
Ha^iy luftn^imics New ^ ork Oxford Book C o . 1*^)4. 
t Basiv. text or relerence i 

1 inder. Berir.im 1 . Lctnutmu ^ tor ) i)unu Adults New 
\ ork. .S.idjier. h^l i BaMc text ijr reference.) 

I*aradi^. \dri.in \ . hconitnucs in Action Toda\ New 
\ork MeNMier. i^er i B.isic text.) 

PerlcN. Bemamin. and Charles M Sullnan. l\ctjnomic\ 
tor h\er\t)ne Westchester. Illinois: Benclic l*ress. 
I I . <( iood lor poor re.ulers. ) 

Pike. I Roy Nion. \Jam Smith. Tather of the Science of 
i.connfuics New ^ot'k IKiwihorii B<u^ks. iw^^h. (Sim- 
ple iniroduvtiiMi to irec enterprise plnlosoph\ .) 



Rosenblum. Marc. How a Market Economy Works. 
Minneapolis: Lcrncr Publications, 1970. (Good for 
poor readers.) 

Schwartz. Rudolph. Economics for Today. Bron.Kvillc, 
New York: Cambridge Book Co., 1969. (Basic Ic.xl or 
reference.) 

\ letor. R. I.. John Maynard Keynes: Father of Modern 
Economics. Charlottes iUe, New York: SamHar Press. 
1W72. (Vers brief introduction lo Keynes and his 
theories. Have students contrast Keynes with Adam 
Smith.) 

W.ilson. W. Harmon, and Roman K. W'am^ke. Life on 
Paradise Island. (ilen\iew. Illinois: Scott. Foresman. 

1970. ((iood for poor readers. How an economic sys- 
tem evolves.) 

Basic Government and Government and Our Economy 

(Jamber. (ierald K.. Government in the United States 
Economy. St. Cloud. Minnesota: St. Cloud Slate 
College Center for hconomic Education. 1973. (For 
the better student and the teacher. Suggested activities 
included.) 

Lewis. Ben. (iovernment and Our Economic System. 

Bedford flills. N.Y.: leaching Resources, 1972.' (Brief 

and simple pamphlet. Fitmstrip also available.) 
Murdi)ch. Lawrence C. The Growth of Government. 

Philadelphia: Federal Reserve Bank. 197 L (Free 

pamphlet.) 

Steinberg. Samuel. Understandings American Govern- 
ment and Politics. New \ork: Oxford Book Co.. 

1971. {Basic government le.xt. Discusses government 
finance.) 

Business and Businessmen 

Paradis. Adrian A.. Business in Action. New >*ork: 
MesNiier. 1962. (Suitable for piu)r readers. ) 

Wcisberuer. Bernard A.. Ld.. Captains of Industry. New 
^ i)rk: American Heritage. 1966. (Carnegie, f ord and 
other tamous business leaders. Have students do re- 
pi^rts on their relations with government.) 

( omparati>e Kconomiv S\ stems 

C oleman. John R.. Comparative Economic Systems: . \n 
Inquiry Approach New >*oik: Holt. Rmehart and 
WmstoiK h^6M. (Kor the average or above average 
reader.) 

I bcnsiein. William. Todays Isms, lih ed. I.ngtewood 
Cliffs. N..I.: I^rentice-Hall. 197.V diu the average or 
above average reader.) 



I Ills, Harr> B , UU*al.\ and Ideologies: OnfiniunLsnL 
Socialism, and i'apiialism. C leveland and Ncn^ ^ ork: 
The World Publishinji C*u.» ((lood lor poor and 
a\erai!e readers.) 

I orrnan. Janies I)., Capiialism: Fxonomic Individualism 
lo iodax s Weltarv State, Ncu ^*ork: I'ranklin Walls, 
l^r^ \ Mso deals uiih conimunistn and socialism.) 

IM uden. Durvsard. and Philip l ocker. Democrae\\ Capi' 
talism and C'iPmmuni.sm. Neu ^*ork: Oxford Book 
C o., ((iood tor poor and averaiie readers.) 

Savage. Kalhenne. The Story ofWtarxism and Com- 
puuniym. Nevv \ork: Hcnrv /. Walck. |y6^>.(Cjood lor 
poor and averaiie readers. ) 

(onsen afion and Knuronmental Problems 

I n\ironnicnial Proicciion Agencs, )'our World. My 
World A Hook lor Young Envinmmentalists. Wash- 
inuion. D.C: l-.S. (ii>\ernnienl Priming OlTicc. 
(\\hai is giucrnmcnrs role.M 

Harrison. C . Willianu Conservatiim: The Challenge of 
Reclaiming Our Plundered Land. New ^ ork: Messner. 
^^3. Kioi>d lor poor and average readers. How di^es 
uoxcrnmenl ir> lo promoie conscr\ aiion?) 

McNall. P. I... and flarr\ B. Kirchcr. Our \aiural 
Kestmrces, ihird ed. DanMlle, Illinois; I he InlersUiie 
Printers and Publishers. !V7(). (l-or average and abo\e 
average siudenls.) 

McC o>, .1. .1.. Shadi>\\s 0\er the Land New ^ ork: Sea- 
bur\ Press. h;7{). ((Ji)t)d lor poor rCiiders. Deals wiih 
pi>ll;:liun. ) 

\lun/er, Marlha I The LIW Years. New ^*ork: Knopl, 
1%^^ (How has ihis governincni projcci aided con- 
scr\ iilion'.M 

M>er>, C harles B.. The Envinmmenial Crisis, l iigle- 
\\ood ( hits. N.j.: Preniice-Hall. i^^:. (Rcadings^or 
ihe abo\c average siudenl.) 

I\iuline, Lawrence .1.. and Howard Weishaus. Ecology: 
Mun\ Rehiitoiship to His Environment. New \ ork: 
Oxiord Bo*»k C o.. i^*"!. iWhal is ihc individuaTs role 
il^ conNunicr. producer, and Cili/en?) 

Slrong. I).. /7/t' C ifn.scr\aiif>nisis. Menio Park. C ah!*.: 
\ddi^*)n-Weslc>. l^^'i. (Whal role did ihe conserva- 
lituiisis en\ ision lor governnieni M 

( onsumers 

Beruer. Robcrl. and .loseph leplin. Law and the Con- 
sumer Bi>Nlon: Hoiighh)n Mirilm. l^>f>^^ ( W hal are ihe 
conMiiner's legal rights and obhgalions*) 

Dirt\ii}r\ ttf (ifjxcrnnicnt .-li^cncies Safeguarding the 
Consumer and the En\ironment Alexandria. \ irginia. 
Senna Press. aniiualK . i Rclerence.) 

I Ibrcehl. Ricliard \ . CUnsumer Law Bibliography 
Bnghlon. Mass • National ( onsuiner l.iiw C enler. 
BiJsion C ollege I aw Scliool. h^*'L (Rclerence.) 

Herrnumn. Robert O . compiler. Lhc Ctoisumer He- 
haxior iff Children and lcenai:er\: .In Annotated 
Hihhui^raphx \ineriean \1arkcling \ssn.. P)h^).(l.isi 
o\ rcscarLli How docs lhl^ sht)w ihc imi^wriance ol 
\oung people as o*»nsiiniers ^ 

lcllc>. Herbert \1 . and Robert () ilcrniKinn. Ihc 
Af^eru an Con\ut>n'r New Nork* \k( ifiiw ■ Hill, 
(iregg l)i^ ision. h^" ^ i Basu liiizh schnol ivM. i 

Icinw.md. (ieritld. Id. Ihc (nnsumcr New \ ork 



Washington Square Press, 1970. (Brief and simple. 
How does ihis boiik show why governmenl tries lo 
proieei consumers*) 
l.inder, Bertram L.. and l-,dwin Sel/.er, You: The Con* 
sumer New York: Sadlier, 1^73. ((iood tor poor 
readers*) 

SehoenTeld, David, and .Arthur Nalell. The Consumer 
and His Dollars. Dobbs Ferrv. N.Y.: Oceana Publica- 
tions, l%b. (Basic high school lexi.) 

United Stales (iovernmeni. Guide to Federal Consumer 
Services. Washington, DX*.: U.S. (iovcrnnienl Print- 
ing Office, n.d. 

Warnike. Roman I-., liugene I). W'yiie and Beulah li. 
Sellers, Consumer Decision Making: (i aides to Better 
Living, Cincinnati: Souih-Wesiern, 1972. (Basic high 
school text containing manv economic principles.) 

Depression 

Boardman, I on W., The Thirties: America and the 

Great Depres.sitm. New ^ ork: Henr\ /. Walck, l^^ft7. 

(How did the (ireal Depression help change govcrn- 

meni's role in the economy?) 
(ioldston, R.)berl, The Great Depression: The L'nited 

States in the Thirties, Indianapolis: Bobbs-Merrill. 

I%9. 

HieberU Ra>, and Roslsn Hicher^ The Stthk Market 

Crash — 1^2^, New' York: f ranklin Walls, 1^70. 

(How did the "Crash" result in stronger government 

control over the securities markets?) 
Mcll/er, Millon, Brother, Can You Spare A Dime? The 

Great Depression l929-l<Jjj, New \\nk\ Knopf, 1969. 
Oliver, Donald, and I red Newmann, The Sew Deal: 

Free Enterprise and Public Planning, C olumbus, Ohio: 

American l-;duealion Publications, 196S. (\'er\ brief. 

W hat New Deal actions still affect government and 

the econom>*') 
Paradis. .Adrian A., The Hungry Years: The Story of the 

Great American Depre,s,\i<m. Philadelphia: Chilton 

Book Co., 19^S. 
Rubk)wsk\, .lohn, .A fter the Crash: ,'\merica in the Great 

Depression New ^ ork: rrowell-Colfjier^ 1970. 
Wersleiii. Irving, .-1 .\ation Eights Hack: The Depression 

and Its ,'\fiermath. New ^ ork: Messner, 

Internatic ;ul Economics 

( alderwood, .lames 1)., The World Ecomtmv Bedltird 
Hills, N.N .: leaching Resources l ii.ns !^)72. ( A lilm- 
stnp is also available with this pamphlet.) 

( itiderwood, .lames I)., and Ha/el .lones. World Trade, 
Chicago: Scott, f oresman, hKW. ((iood for poor and 
average readers.) 

[orman. Breiida. Amcriiu's Place in the World 
Economy. New NDrk: Harcourl Brace .lovanovieh, 
I9h9. 

l\iradis. Adrian A.. Internatitpnal Trade in .Action New 

\ovk: Messner. \')^}. 
Sa\age. kaiharine. Ihc ,Siory of the Contnuni Markci^^ 

New N ork: Henrs / Walck. 

Labor Unions and the W orker 

( ,\h\\, Khodii. and William C alm. lime tor Silund, 
\o I one tor Pla\ I he ,Story tfl ( hild Labor in .{oicri- 
I a New \ or\i Me^sner. l'>"2. (( iood lor poor readers. 
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Hi»sv dues i!i>vcrnmcni irv \o pnucci children fri)m 

c\pliMLilu>n * Is enough being dunc'.M 
( tH»k. Ki»\. /.tWm f>/ l.uhor. Philadelphia: I.ippineoti, 
jHimv did (iotnperN, I euis. Randi>!ph andolhers 

\ie\\ eiucrnnienrs r^lc m labor relalions*') 
DanicU. Palricia. Famous /ahtfr Ixiuicrs, New \\)xV\ 

|)i»dd. Mead A: ( o., h^O. {(iood lor poor readers.) 
l)a\is. Daniel S.. A/r Hhuk l.ahor The Siory of A, 

riii\p Randolph New Nork: l .P. Duiion A: Co., 

1^'" '^ I'W hai ri»le did Randolph see tor government \\\ 

guaratueeini: eeononuc iiisiiee toralT.M 
|)i»herlv. Robert \ . and (ierald \. DeMarehi. hufuMriul 

and I ahor Rcialmns Terms: i iilassurv for Sludi'nls 

and liHh fh rs. hhava. \ \ . C ornell I ni\ersii\ Sehi)ol 

*M Induslnal anil 1 abor Relaluuis. prj. 
(liirdner. Joseph 1 . l.ahn}r on liw March: '/he Siorv of 
\merhas I nions. New ^ ork; Harper A: Row (tor 
\nierivan Heritaue). \^r\y 
(iraiu. Madeleine P., Hue /lamdltfn New Nork: 
\hclard-Schiinian. did ihis ureal vMunan 

di»eh»r liuhl U^r beller wi^rking ^.'ondilions.*) 
Mell/er. Millon. Bread and Hows: The Siruiii^U' of 
Inwruan I ahmr^ 1^6!^- 1^1 5. New ^ Ork: Knopt. l^^OS. 

(How i> uinernnienl's role in labor relalions loda\ 

ilillerenl IriMii llial ol ihe |s^>-h>15 period ') 
M>erN. MiNabelli P . Madam Sccrviurv: trancvs Perkins. 

New Nork; Messner. l'^"2. (How diii our I'lrNl woman 

>>evrelar> ol I abi^rdeal wiih workers' problems?) 
Naden. C Urinne. the Trians^le Shiriwuisl Tire. New 

\ork. \ ranklin Walls, h)'']. ((iood I'or poor readers. 

Wow did ihis irai!ed\ help change governnienl's role 

in proleelmg. wi^rkers Ironi hazardous eondilioiis *) 
Sehin. David I . Champit>n\ of l.at»or. New ^Hrk; 

Xbelard-Vhuinan. (flow did lliese labor leaders 

diller in iheir views toward uovernmenl invi)lvemenl 

m labor issues ') 
Sinis. C aroKii. f.ahor L nions in the L ntled States New 

> i>rk I rafiklin Walls. Mr 1 . ((iood lor poi^r readers. 

Hiu\ has liovcrnmenTs ri)le m labor relations changed 

luer the >ears'> 
Siarr. Mark, f he Anierican l.atfor Mtn ement. New 

N ork Oxiord Hi»ok C o . l^ri. 
la>lt^r. Donald li . Sweaish^ps in the Sun: Child l.atior 

on the harm Bosi,)n Beae^Mi Press. MP.V (What 

slhu.ld )j*ucrnnienl do about child lahiir in agn* 

cull lire M 

Ir.itmcr. W. titer 1 . ( rusude for the ( hildren. \ Hi\ti>r\ 
iff the \atha\id Child l.ahi)r Committee and Child 
I ahnr fii fttrni /// Inieru a C hicaiiir (Quadrangle 
fitM'Ks. pr o iji.r ;he belter siudent W liat li.is neen 
g«nerMmcn: > r»»lc m |n.^;cciin,j children') 

\\ cishcr;jer. Hertiard. Sanmel donipers Mornsti)u n. 
\ .1 Sil'-cr BurvieK. M*^^ (Whai w as (loinper's mcw 
tt^u.iul crfiinciu inw^Kemeni m labor relalions' 
M.'w * i-.c M-.Hler iab'T leaders nb'dilied this 
::-!r W . , 

Monc> and Bankinu 

( iL'tT Jv. I d . // V ) iHtr \/i;f/tM ( ulmnhus. ( )lin»- 
Xivcrx.in I d,.^.t!i^'[i PublKjihins. I w"* | i\er\ briel 
a'id >':n;^le • 

\e.jl. H ir*-. I .!■.%.•:.!. ^mz/ci Ne^s \ y\rV Me^Mier. . 

\ . //-u MuHex ii nrks Ihe f ederal 



Reserve System. New \*ork: Hawthorn Books. 
(W*h\ does the "l ed" ir\ to regulate money, credit, 
and hanks?) 

larshis, Barr\. Barter Bills and Banks. New ^'ork: 
Messner. 1970. ((iooU i'orthever\ poor reader.) 

The Story of .'imerican Banking. W ashington, D.C.; The 
American Bankers .Assn.. (I ree pamphlet.) 

Population 

I ishcr, iadd. Our Overcrowded World. New York: 

Parents* Magazine Press, ((iood tor poor and 

avfiiige readers.) 
Hev, Nigel. How Will We teed the Hunf^ry Billion.s'^ 

Food for Ton\orrow\s World Nev\ ^ ork: Messner. 

I 1. (Wh\ are nuin\ governments concerned about 

overpopulation*') 
Population Reference Bureau. People! W ashingl'on. 

D.C.: Columbia Books. hW). 

Po^ert) and Welfare 

Bender. David L.. Id., Tiheral.s and Conservatives: A 
Debate on the WelTare State Anoka. Minnesota: 
(Ireenhaven Press. 1^71. {Brief set of readings.) 

Bennett, Robert, and Ihomas Newman. Poverty and 
Welfare Boston: Houghton Milllin, (What is 

the histor\ of the poveri) problem? What solutions 
iire proposed?) 

Instil ule for Ci)nicmporar\ Curriculum Development, 
Poverty: How can Ptnerty he Eliminated jrom an 
.Affluent StH'iety:^ New >i>rk: Cambridge Book Co., 
1^>72. (Brief pamphlet.) 

Kershaw. ,loseph .A., (iovernment .Ai^ainst Poverty. 
W ashington, D.C.: 7 he Brookings Institution. 1970. 
(Have a superior student read this and report on 
government programs. ) 

Schorr. Abin 1.., Poor Kids: A Report on Children in 
Pifvertx. New \*ork: Basic Books. (How 
elTective arc government programs to help poor 
children'.^ 

Schull/, Mindella, The Economics of Poverty. N^w 
^Drk: .loini Council on Ix'iMiomic |-.ducation, 1968. 
(Readings selected lor 9th graders.) 

Shull. W'ii. Children of A ppalachia. New York: Messner. 
19()^> ((iood for pok)r readers.) 

Ihurow. Lester C.. The Economics of Poveriv and 
Raiial Din riniinatit n. New York: .loint Council on 
1 conomie I ducat ion, 1972. (Have *he belter students 
read this pamphlet and report on its contents. 
I eachcr's guide and lilnistrip alsi) av ailable. ) 

I he Securities Markets 

Briiul/c. Rutli. hne^tmi: .\fone\: The Each Ahimt 
Stoi ks and Bonds. New ^ iirk Har ;ourt Brace 
.huaniwich. 19(»N. il sdul lor pi»or and a\erage 
readers. ) 

I riedlander. .Inanne K.. anvl .lean Neal. .Sttn k Market 

'\H( C hicago \ olleit. 196^; (Briel. W ritten especiallv 

h»r tlie lumor high school le\el.) 
Hovi. \hirrav. The ) inini: Investor's duide to the Stock 

Marke. Philadclpliia: I ippineott. 1972. 
1 ow. j.inel. { nderstandin^i the Stock Market •! dvide 

hfr ) nioii; hnesltfrs Nc\\ \ or^- Bantam B^oks. 1^"0. 
Ktiberts. Idwin \. The Stoik Market New \ork. 



\\ luid. JaniCN P , M/hz/v ihe \tarket, } he Storyof Slock 

hxihuni^t's Sou \oA: Mcrcdilh Press, 
Nacvk. Pcicr. li 7/(^/ Iccnuittts Shifulii Ktunx ihuut the 

Stih k Markt'i and InvcMnii'ms IicnUui. Rider 

C ollcae, iw^o. 

Hcips. Willard \. 'ta\utu»n. L S I. New > ork: I he 
Scabur> Press, tdoud lur poor and a^eraue 

readers j 

I Robcrl \ . H'hif Shall Pa\ ' laxi's and Tax 

Reform in Imerna Nev\ \ oA: Mcssncr. iDn 
>mi ajiree wwh IheNe Mevss* Why' \\\\\ luU'M 

Sa>rc. .1. Wiu^drou, and l.dilh Slull. laxation. New 
^ luk f ratiklin Walls. l^>{\v iWtuu are ihe diltereni 
kinds o\ la\es ind hou do ihc> alTeel ihc indi\idual 
and ihe econoni> ') 

I rban Problems 

I hi' tuiun* ff! ihe C'i!\ W aNiiinulon. D.C .: C oniires- 
Monal QuarieriN Inc. ^^"4. [\\\\\ docs i!o\crniiicnl 
pla> a role in urban dcvelopnicnl M 

I iNlini. Robcrl \ . l)tf\\niif\\*i Our Challefw^ink I rhan 
Prahlcms. Ncu ^ ork Delacorle. [ \o uhal 

exlenl Nhould iio\crnnicnl be dealinii wilh urban prob- 
leniN * f low ') 

MichcNon. l)a\id R.. Ihe C'lnc.s in I i)mf)rro\\ \ World: 
i hallen\ii'\ lo I rhun Sur\i\al Neu ^ l^rk: Messner. 
t(ioiKl lor piuir and average readers.} 

\lun/cr. Marlha I . Planning Our I'own An Introduc- 
ititn iff C ii\ and Rt'iiitfnal Flanninj^. Neu ^ Drk: Knopt. 
hM>4. tWhal IS uo\ernrnenrs role in urban planninu.*) 

Scliuarl/. XKin. Old C'ihc.s and \e\\ Towns. New ^ Drk: 
r. P. DuUofK MH^^^ ((riuid lor pnor and average 
readers. C ,re sludies ol Pluliuielphia, C olumbia. \td.: 
ReNliUi. \ a.i 

Audiovisual h/\aterials 

fk'eause »»1 liie lar»je fuiinhcr ol lilnis. hlniNlrips. rcv^ord- 
ingN .md IranNfarerKies a\ailahle. iIun seclion will iiKlude 
onlv a \er\ Mii.tll sample See Sidnev J Kron»sh. -J/^Z/rj- 
\t\uul Mafi'riah for IcachiNi^ hiononucs (New ^ ork. 
the .li'iru C i>i;nv.il »Mi f CiMiomiv. [duealion. 1^2) lor a 
mi>re eonipleic hsl ANo see Ihe ealaloLUies ol \ariouN 
|H»»du>.erN and dislnlnilors ol sueii maierials. 

•\ rm Rt dt \t'l"/*f>u n( \dn\ousiraiuin I ilm I .S. Depl 
• M C »»inmerv.e »»r \[ 1 •( l() I ilni 1 ihrar\. Waslunu- 
N»n. J) ( 

Hi\^ (f't\i-rnntt m and Trisate i.nterpnst' 1 ilmsirip uilli 
liuiiipl.ix rev'>rvi »>r c.iNNeP.e I l^len^ll! lihr.n\. Iik.. 
Old ( iree'-AiJi. ( .^m. iihN"!) 

iiusmc^^ and ihe Tuhlu Iniervsi \ ilnisirip wtlh loiiL'pl.tv 
rev»»rii nr v..iNNelie K»ini ( mincil oti I ihumc I duea- 
lion. 1212 X'venue •»! ihe \meriea>. New ^ ork. N ^ 
|on Wi 

(.ii\ (fttM-rnnitnl tn liimn lilnisifif^ wnh ln!ii:pla> 
rev.-»rd .»r v.a>NeUe (luuKiiKe \NM»eiales. fNeasanu ille. 
N ^ lO'^'^M 

i "f*iniunisni iind iKiOlunOiS I ilmsl(i[^ uilii h»Mijp|.i\ 



record. Societs lor Visual l.ducalion, 1345 Dixerscs 

Parkwa), C hicago, 111. 60M4. 
i onseruuion f)f' Our Atwimrv l ilmstrip Dukanc 

C orp.. Si. C harles, Illinois W)174. 
ihe Corporuiion I wo I'ilmslrips wiih iwo longplay 

reciUds or casseiles. (iuidance Assixiaics, Pleasani- 

\ilk\ N.V. 10570. ^ 
Crisis in Siate and Toeal (iovernment. Pilnisirip wiih 

longplaN record or casselle. I.islening labrars. Inc., 

Old (ireenwich. Conn. 06S70. 
he4)>i(mues. IweUe transparencies uiih 46 oxerlass. 

M'.V \C' Inc., Ui04 Park .Ave., Plainfield, N..I^ ()70W). 
The Eeonomics of hneriy and Racial Discrimination. 

I'ilmslrip wiih iongplas record or casselle. .loinl 

C ouncil on [-conomic l-.ducaiion, 1212 .\\enuc i^I'lhe 

Americas, New ^'ork, N.> . lOO.^d. 
Economic ^Stabilization Policies, f il nisi rip wilh lonupla> 

record or casselle. .loini C ouncil on I conomic liduca- 

lioii. ( Address aboxe.) 
The h'a^nomics of Ta.xatit^n. I ilmsirip wiih l()ii{!pla> 

record or casselle. Ji)inl Council on I coiuMiiic l\duea- 

lion. (Address above.) 
The Food and l)ru}i Administration, I wo t'ilmslrips wiih 

longpla) records or casseiles. Ciuidance Associale.s, 

Pleasanlville. N.>'. I().S7(). 
Government and Agriculture, f ilm. l.ncNelopaedia Bri- 

lannica 1 ilms, 1150 Wilmelle Ave. \\ ilnieile. 111. 

(i()(W|. 

(ioveniment and Our Economic Svslem. l ilmsirip wilh 

lont:pla> record or casselle. .loinl C ouncil on l-.co- 

noniic I'lducalion. ( Address above.) 
The (irvat Depre.s.sion I^J^-l^J^. Two lilnisirips wilh 

iwo loiigpla> records or casseiles. (Iuidance Asso- 

ciales. PleasaniNille. N.^'. 10570. 
The (irowth of the Lahi>r \tovement Two I'ilmslrips 

Willi iwi) lonupla) records or casseiles. (iuidance 

Assoeiales. (Address abo\e.) 
flow Docs ihe Slate iiet Money' f ilnisirip wiih long- 

pla> record or casselle. Mc(iraw-Hill l ilms. 1221 

.\\cnueorihe Americas. New ^'ork. N.> . 10020. 
lntroducU)r\ Economics., l iuir lilmstnps wilh loiiupla> 

recordN or casseiles. Mc(iraw-Hill l ilnis, 1221 Avenue 

ol Ihe Americas, New > ork, N.>'. 10020. 
The hms. IweUe iransparencicN wiih 14 duplicalinu 

iiiaslers. Social Sludies Seliovd Service, C ulvcr CiU. 

C al W()2,M). 

Ke\ Supreme Court Decisions Ihirleen iransparencies 

wilh 31 o\erlavs. \l \ \C Inc.. Ui04 Park Avenue. 

PLnnlield. N .I.O^'OfU). 
A/t'i/w/rt's Ai^ainM ihe Depression, f ilmsirip. l \e dale 

liiuise. I4M)I .\relier \\cnue. .lamaica. N.^. r 
\fonc\ and (iovernmeni 1 iliiiNirip. I ducalional \uuio 

\ iNual. PleaNanlMlle. N ^ . lO^^O. 
One H (M tif Heller C'iiic\ I ilm. Nssocunion-Sleilini! 

I ilnis.s(^^ Ihird \\enue. New ^ ork. N.^ . 10022. 
Our \fi)ne\ Swicm. I iliiislrip wiih lonuplav record nr 

caNseUe. (iuidance .Associale^. Ple,iNanlv iPc. N.^ . 

Mi5'^n 

Toiiulnin — ll\ I p ID ] On' I ilm NBC 1 duciluuial 
I lUerpriNCs. Roekelellcr lM,i/,i. New ^ ork. N.\ . 
|002i). 

TopulalffOi I iliiiNtrq^ uilh Inni^plav record l >e O.ile 
li«»UN:. I4m)| Xr^her \\enue. .I,im,tic,i. N ^ [14^*^ 



I'he Regulaiorv Agencies. Tvm) filmsirips v^iih longplay 

rccordN or casNCiiCh. Guidance Associates, Pleasant- 

ville.N.V. 10570. 
The Search for Siahilitv. f-ilm. Carousel Films, 1501 

Broadvvav, Nev% York, N.Y. 1(K)36. 
Sherman AnthTrust Act. Recording (longplay). Hnrich- 

mcni Teaching Materials, 246 Filth Avenue, Nev\ 

York, N.Y. 10001. 
The Tat h Hartley Act and Franklin Roosevelt* s First 

Inaugidral Address, Recording (longplay). Enrichment 

Icachmg Materials. (Address above.) 
Taxes FilmNtnp v\ith longplay record. Fve Gate House, 

14M)1 \rcher .Avenue. Jamaica. N.Y. 11435. 
The Welfare Dilemma. \\\o nimsirips niih longplay 

records or edssciies. Guidance .Associates, Pleasant- 

\ille, N.Y. 10570. 
The World Famomw Filmstrip v\ith longplax record <^r 

cassette. .K)int Council i)n Fconomic F!ducation, 1212 

\vcnueiJl the Americas. Ne\* York, N,Y. 10036. 

Games and Smulatiom 

Because iH space limitations, it is not possible to list the 
manv games and smiulations available tor teaching 
various economic Tacts and concepts at the junior high 
school levcK This section presents onl\ a repre^^cntat ve 
sample. .See Educational dames and Simulations in Fco- 
nfouics (New \ork: The .loint Council on economic 
Education. h>'^4) tor additional suggestions. 

Blacks and Whites. 1-2 hours: 4 to 20 plavers. S6.95. 
Dvnamic Design Industries, 1433 N. Central Park, 
Anaheim. Calif. 92SO:. (Welfare, housing, and other 
Issues in .1 ghetto are dealt v\ith by the participants.) 

Blight. 3-N hours: :0-4() plavers. "S42. 50. Instructional 
Simulations, Inc.. 2147 I niversity Avenue. St. Paul. 
Minn. 55104. (Problems relating to change and 
renewal in .t communitv.) 

Budget. 2-4 hours: 40 plavers. $10.00. Interact. Bo\ 262. 
Lakeside. C alii*. ^0040. (Participants attempt to reach 
a concensus .>n a budgel for the country.) 

Bud[:et\ and Ta.xes 4-fi hours: 6 to 20 plavers. S4.95. 
I ducation \cniures. Inc., 20^ Court St..'Middleion, 
Conn ()M5''. (Participants plav roles of public offi- 
cials submiuing annual budget requests and citi/ens 
allccicd bv public services and laves.) 

Competition or Suhsidv'^ 1 hour: up \o 42 plavers. Part 
oi Nci o\ live simulations, at S3?<.()0 per set. South- 
Uesicrn Publishing Co.. 5101 Madisim Road. Cin- 
cinnaii. Ohio 45227. (Participants are expi^scd to 
conditions oi free compciilive market and giuernmenl 
HUuKcmcnl ilirough subsidies ) 

( t/nsumer Redrew l ime not fixed, up lo 30 plavers. 
SM lor a consumer law kit which includes iliis 
ij.imc Ch<inginu I imcs Education Service. 172^) H 
Sirccl. W .ishingion. D C . 20006. (Corsumer rights 
.ii'vi rcspmisibiliijes ( onsumer law ) 

Dirtv Hater l-.^ hours; 2 lo 4 plavers. SIO.OO. Damon 
I duc.ilional DiMsnm. sO W iImui Wav. Weslwoiui. 
Mass. 020'>0. 1 Pitriicipants plav roles iW" water pi^llu- 
ihMi conirol olhcials. ) 

tcont.:}ih Swtem 2-/^ hours, " lo 13 nlavers. S25. 00 



Bobbs Merrill Co., 4300 West 62nd St., Indianapolis, 
Indiana 46268. (Mine owners, manufacturers, workers 
and farmers in a protlt-oriented system. Problems 
relating to foreign trade, taxation and public goods are 
included.) 

Enterprise. 2-4 hours: 20 to 30 players. SIO.OO. Interact, 
P.O. Box 262, Lakeside, Calif. 92040. (Interactions 
among barkers, businessmen, brokers, consumers, the 
welfare poor, lobbyists and politicians.) 

Guns and Butter, 1-14 hours; IS to 2« plavers. $25.00. 
Simile II, Box 1023, 1 150 Silverado, l.a'jolta, Calif. 
92037. (Participants are leaders of nations trsinj! to 
increase their country's real wealth while making it 
secure from attack by others. Thev may trade, form 
common markets, establish alliances ) 

Land Use Game. 1-2 hou's; any number of plavers. 
$2.50. Hducation Ventures, Inc.. 209 Court St., 
Middletorr, Conn. 06457. (Participants decide where 
to locate r6ads, recreation areas, etc., to meet human 
needs and protect the environment.) 

Micro-Community. Playing time is open; 20 to 40 
players. $35.00. Classroom Dvnamics Publishing Co., 
231' O'Connor Drive, San Jose, Calif. 9512S. (Partici- 
pants face problems of earning money, paving rent, 
going into business, intlation, paying for welfare.) 

Xfr. Banker. 4 sessions of 40 minutes each; 6 to .^0 plav- 
ers. SIO.OO. Federal Reserve Bank, 250 Marquette 
Avenue, Minneapolis, Minn. 354HO. (Participants 
learn about our monev and banking svstem and the 
need for a central bank.) 

Mulberry. 2-4 hours; 20 to 35 plavers. $50.00. Paul S 
Amidon, 5408 Chicago Avenue South, Minneapolis, 
Minn. 55417. (Participants play roles of citi/ens. offi- 
cials, and professional planners in an urban renewal 
project.) 

.\ew Town. Up to 3 hours: 10 to 20 plavers. $16.00 tor 
10 plavers: $28.00 for 20. Harwell Associates. Box 95, 
Convent Station. N.J. 07961. (Participants h-.vl i>n 
land, vote, and in other ways become involved in ea>' 
nomic and political facti>rs in building a nt.w com- 
munitv.) 

Panic. 23 hours; 25 to 36 hours. SIO.OO. Interact, Box 
262. Lakeside, Calif. 92040. (Plavers become eco- 
nomic pressure groups during the 1920*1940 period. 
MiK'k Congressional committees trv to solve ihc eco- 
ni)mic crisis.) 

Pressure. 2-4 hours: 6 io 36 plavers. SIO.OO. Interact. 
Bo.x 262, Lakeside, Calif. 9:04('). (Pla>crs are cm/ens 
in a communitv beset bv problems lacmji loc.,1 jjovern- 
meniN. such as zoning.) 

Sacrifice. 2-4 hours; 10 to 100 plavers. S4.95. Lducaii.m 
Vcniures. 209 C ourt St., Middleton. ( onn. IU>4^". 
(Plavers becc^me businessmen, public utililx executucs. 
public ofticials, vt)ters, and consumers m an environ- 
mental ci)ntlict situation.) 

Settle or Strike. Plaving lime open; 24 to .^2 pla\erN 
S40.00. (lames Ceniral, c o Wn Associ.iie 
V\ heeler St., C ambridjje. Mass 0213N. (labor .I'ui 
manauemeni barjjain on waiics, union securii\ . 
senioriiv. vaealii^s, and contract duraluwi. i 

Tracts 2-4 hilars; 14 lo 40 plavers. S42.50. InsirucluMi.il 
Simulaiums, 2147 l-mversit> .Avenue. St. Paul. .Mniii 
.■^5 104. (Plavers become privaie land developers, public 



bousing otTicials, indusirialisis, and cits planners 
facing problems ot* uhal to do land in the core 
cit>.) 

Tranxii 4- 10 hours; 20 to 40 pla>crs. S42.50. instruc- 



tional Simulations, 2147 University Avenue, St. Paul, 
Minn. 55104. (Local oflicials dealing with problems of 
mass transit, freeway development, parking, and 
safely.) 



Reference Materials 



RclcrviKv ni.il^cnalN suilahlc h)r pupils al ihc lunior high 
wlhn^l level arc scarce. Icachers shmild have i>ii hand 
Nonic relerencc iiialcnaK tor ihcir i)v\n use, however, 
and lor ihe use ol ihosc pupils who nias be able U) handle 
ilcnis intended for adults. Charts, tiraphs. sialisircal 
tables, etc.. too dilTicult for the pupils mav be simpli- 
fied h\ the teacher and duplicated lor distribution to the 
cl.iNN. Material dcalmii with tlic local and state i!i)vern- 
nientN m.iv be av ailable at little or no cost. W rile to vour 
town. citv. countv and stale i»ovcrnnients» e\pUun sour 
unit, and aNk lor relevant material. 

\ lew basic relerencc works should he in cver\ class* 
room, il po>MlMe. \n introductor\ economics textbook 
designed lor ci>llei!e use will ci^me in handv when vou 
want to reinh»rce vour own undcrstandini» oT basic princi- 
ples and concepts. \iu ol the sUuuiard principles ot'eco- 
n»>iniCN te\ll^«>oks should sulticc. and some »d the newer 
hiuh Ncth'nl Ic\In will cover the basics in simpler fashion. 
One or two dictionaries niiuiit be u^elul. Aiiionji those 
av.ulablc in (Mperback are the lolU)winti; 

(frahani Bannock. R l BaMrr and Rav Rees. The 

l\'n[iuin nh tioHiirx itt h tim niws, Baltimore: Pen- 

>:uin B*»oks. l^r:.4:"pp 
Irwm \ \cmmcrN. l)u!i<fnar\ t)f Eionomu^ and 

Hustncss Int.>wa. 1 itllclield, Adams i: C o.. 

I tic .mniiallv published |\i|KTboii!Kl almanacs will be 

use !i inanv Icsmmis. !h)i onlv those dealinu with ceo- 
iioiiix •. I v\ >t »»! I hese .ire 

///(• Oi'iitiii /t//t'(/ /V('\\ Ihuanm New ^ ork: 

I he \Ns.»v.i.iied Press 

tnlnrnhuinn I^Iciisk' Ahnunch. \ilas ami )\'iirhtff>k. 
New ^ »«rk I )aii ( ii^lcnpaul Nssnciates 

\ rcccnt vi'lleiie textbook on American (jou»rnment will 
.iK'j Ncr>e .1*- .t iiselul relerencc vwjrk. ihe InlNuv ini! ilenis 
Will prt«\idc iip'in.d.iie inlorinaliun on the ledcral 

ernmeni 

(icficrvil ^e^'.iJes NiImmiNi ra( ion. I niicJ Siali'\ 
(fncrnnunt Ori^iin t :ufi< tn Munual W asiunL»h)n. 
1) < . ( M».crrMneMl Prinlin;j Ollice. PulMished aiiiiu- 
\\\\ \^>»'ia n4 on 
( (J (luuli i urrrni \f)U'riiiiH (tn\crnn\cnt W asli- 
I>( ( "ii::resMvuMl (^li.trlerlv. Inc Xiuiu.il 
N.iMs^rip; :.'n Nf^ oo Piihhslicd twice a vear 
N"'nic •»! ti^e besi Ni.iiistical UKitcrials .ire available 
; mm i.'c I L-dcr.il KcNL'r\c lijnkN .iiul Imm ihe leder.il 
>'\crr:':cfii U .-^iie li> v lui r district 1 cderal Reserve Bank 
hnd ''"ii wli.:! iree inc\ (tensive ni.iteri.il is av .iil.ilile. 
\l! r.tMi!.''! \\^^\ !rec. llierc are (wo yovcrnment (nil^liLal umis 
f^L-ift'i' c\ crv vv.Mt'^»l libr.irv . I hese .ire. 
S!dtt\f(..i. I'>s//'ii, / i'f the I nifccl Sfitii'.s \\ asliiiiiitiin. 



D.C: I .S, (iovernmcnt Printing! Office. Published 
annualls. About S5.5(), 
hiffnoniii Rcpori of ifw PresidenL Washington. 1).C\: 
L.S. (iovernmcnt Printing Office. Published annu- 
all>. About 

The leacher who wishes to learn more aboui govern- 
ment and the economv can refer to such books as the 
follow nil!: 

Anderson, R..\., iiownimvnt ami Husimrss. }h\ ed. 

Cincinnati: Souih-W estern Publishinti C o., !%(), 
Anderson. William H.. Financinf^ Minivrn Oownh 

mem. Boston: Houghton Miftlin. 1^)73. 
Bowers. Patricia f ., Phvaie Choice and Public Wel- 
fare. Hinsdale, 111.: The Drsden Press, 1^)74. 
Burkhead. Jesse, and Jerrv Miner, Public Expenditure, 

C hicayo: Aldinc. P^71.' 
C'yirson, Robert B., Jerrv 1.. Ingles and Douglas 

Nlcl aud. (iovernmenl in ihe American hcunomw 

l.e\inglon, Mass.: 1).C\ Healh, 1973. 
Davie. Bruce l\»und B. \\ Duncombe, Public Finance. 

Hinsdale. III.: The Dr\den Press, 1^;73. 
Due. John I and Ann I*. l-riedlaender, (iovemmeni 

Finance: Famomics of ihe Public Saior, 5th ed. 

HomewoiKl. III.: Richard D. Irwin, 1^73. 
f.ckstein. Otto. Public Finance, 3rd ed. '-.nglewood 

Cliffs. N.J.: Prentice-Hall, 1973. 
Federal hconi>nnc Policy 1^45-1^65. W ash i nut on, 

D.C: Congressional Quarter}), inc.. I96(v 
(ioet/. Charles J.. What is Revenue .Sharing:' Wash- 
ington. D.C.: I he l. rban Institute. 1973. 
(iroves. Harold M.. and Robert I . Bish. Financinj;; 

(nnernmeni. 7th ed. Hinsdale. Hi: Ihe Drvden 

Pres>. 1973. 

Haveman. Robert 11.. and Robert D. Hambrin, Ids.. 

77/f Polifical Fcf)fU)m\ <if Federal Policy. New 

^ ork: Harper cV: Row. 1973. 
Heilbrun. James. L rban Fcon<fmic\ and Public Policy. 

New ^ ork: St. Martin s Press. 19^3. 
H>man. David N . The Economics nf (invernmental 

.Iciiviiy Hinsd.ile, 111.: Ihe Drvden Press. 1973 
Kersh.iw. Joseph .\.. .md Paul N. ( ouranl. iioyern- 

nwni Icfion A^ain.u Poverty. WashmgUHi. D.C.: 

I he lirookmgs InstitutuHi. 
I ev>. Michael I .. the Federal Huuiiei lis Impact tm 

the Ecanamv New ^ ork: Ihc Conference Bo,ird. 

I^r3. 

I lebhalslsv. H. H.. American (jovernment and Hush 
new New ^ i^rk: .lohn W ilev A: Simis. h>7|. 

M;i\well. lames .\.. Eindncin^i State and Local 
(uncmments Washmgb)n. D.C : Ihe BriU)kings 
Insliuilion. 19^1). 



\ti)rgan, h. Victor, and Ann I). Morjian. The txo- 
* nomics of PuhJic Policy. Chicago: Aldinc* 1^72. 
Musgrave, Richard A., and Peggv B/ Musgravc, 

Puhiic Finance in Theory and Practice. New ^'ork; 

Mc(ira\\-HilK 1^)73. 
Musolf, l.Iovd I)., Government and the Economy. 

Chicago: Scoii, Forcsman and Co., 1965. 
Norih, DouglasN and Roger l.eros Miller, The 

Economics of Puhiic Issues. Nes^ York: Harper & 

Rou, 1971. 

Raphael, Je^se S., Governmental Regidation of Busi- 
ness Sc\^ York: The hree Press, 1966. 



Schiili/e, Charles I.., The Politics and Economies of 
Puhiic Spending. Washington, D.C.: The Brookings 
Institution, 1969, 

Singer, Neil M., Puhiic Microeeonomjcs. Boston: 
Little, Bros^n and Co., 1972. 

Tullock, (jordon. Private Wants. Puhlie \teans: .in 
Eamomic Aptalysis of the Desirable Scope of 
Government. Neu York: Basic Books, 1970. 

The L \S. Ecopwmy: Challenges in the I970\s. Wash- 
ington, D.C,: Congressional Quarierlv, Inc., 197.V 

Wauner, Richard I-.., The Puhiic Economy. Chicago: 
Rand McNallv, 1973. 



Additional Guides and Aids for the Teadher 



nanih \ \c\s \o\'k. .loiiil C ouncil on I cimumuic l.du- 

( harlcN. ( hc!\l. .iikI Ronald MadNklcv. Ids.. I.i'urnini^ 
lifth danit'^ In Inalwis t^f Stn lal StuJuw iUtiuih 
th»nui ifiinns unj SimuliifitfNs Boulder. C olo.: Socuil 
Science I ducalion C onNoriiuin. h)" ^ ^4.^^"^. 

( lcar>. Rohcrl I and Donald H. Riddle. 1 dN.. h^litkul 
SlU'Ukc in the Siiiial Studies I liirl> -M\lh N earhook 
ii! llic Nalit»nal ( ouncil lor llic Social SliidieN. W aNh- 
iniili»n. I) ( National C ouncil lor ihc Social Studies. 

Conner>. Rohcrl H. Richard II leach and .l»)NCpli 
/iknuind. KciiJim: ituidc in hilitu > and (iinrrnnwnt. 
Hulieim \o ^.s \\ aNhiiiiilon. 1).C .: Nalioiial C oiineil 
tor Uu- Nocial Studies, \'n^ty sj ..^O. 

( oiiNuiiicrs I mon. Sdnndurx /.fuV Ct)n\unH'r I'.diaa- 
(inn OrariL'ehurij. N J.: ( oiisunicrN I nion 1 duca- 
lional SerMCCN DiMsion. jW^.; S.V(H). 

l)oui:heil>. Ri»hcrl I . lcih hin\i Industriul Rvlatunis ni 
ftn:h SJuh»I\ llhaca. \ ^ .. C orncll I niversil>, l%4. 

itnntnu LdiiK udnn I xf^ ricm t)f hjitvrpnMn\i 
Iciwhcrs Jerc V\ C lark and Perc> I.. (iu>lon. I ds . 
\ oK l-v (icorijc (i DavKson. Id . \i»ts. 4- 11 \eu 
^ .'rk .loiiu ( uuMcil *»n I coiioinic I diicalion and I he 
( alvKi K Ka/aiijian 1 oundalion. I^;(k^1w"4. SI.>n 
each liu \ uluines I M lor \ nlunies s- 10; S2.(H) K^r 
\ olunie I 1 

//"v\ /li Handle CnnfnnerMal l\\ut'\. iHow [o On [t 
SeriCN I W aNhiriL't^^n. DC National CouikiI lor llic 
N.'^i.il SUidies. |wh4 S.^"^ 

//iiv\ ^l i>fKU(f I M'tuI innernfnent t^uhluatifins iHow 
; o Dv> It ScriCN ) \\ aNhiriL'tvin. DA . National ( ouncil 
li>r the Social Muvlies. lWf»s. > J)-^ 

1 iilin. I lainc. S lal Studies f.inlfn^\ anil Surynal 
HMuldcr. ( IRK No ll)(if.::u. 1^2 ; :w 

K tifric.J.»i:i L''.iide i«>r jjrade^ "-^K) 



ERLC 



1 o\ell. Huiih. and Albert Ouehi. I ds., leaehcrs Ouide lo 
l\eifnnniie\ in (trade S. Salcnr. Oregon Board oT l-.du- 
eation. p)()S $2.50. (Order I'rom the Joint Council on 
\ eononiic I dueation.) 

Mchliniier. Houard 1)., The Study of Totalitarianism: 
An Induetive Approaeh. Bulletin No. M. W ashington. 
D.(*.- National C ouncil lor the Social Studies. 1965. 
S2.1K). 

Patrick, .lolin .1.. Politieal Soeializatiim of American 
YtHith: Implications for Secondary School Social 
Studies. Research Bulletin No. .V (A Reviexs of Re- 
search.) Washington, DC*.: National Council Tor the 
Social Studies. 19()7. SIM). 

Patrick. .lohn .1.. and Allen D'. (ilenn. The Youn^ Voter: 
A (iuide to Instruction About Voter Behavior and 
Ideetiufis Crisis Series Bulletin No. .V Washington. 
D.( .: National Council tor the Social Studies, i^;72. 
S.Vlr 

Rohiiison. Donald W.. et af.. Promising Practices in 

Civic Education. Washington, D.C.: National Council 

lor the Social Studies, l%7. S4.tK). 
Sutttes. Pairicu W^VA^r-EiiacaUtr^s (iuide to FreeSm iat 

Studies Materials: .1 Multimedia (iuide. Randolph. 

Wis.: I ducators Progress Service. Annualls. S9.5(). 
Ia\lor. .lohn I .. and Rex WalTord. Simulation in (he 

Cta.ssrutn>i Baltimore: Penguin Books. I^^72. Sl.^>>. 
I roDst. ( urnelius. and Harold Alttnan. P.ds.. Environ- 

mental l.ducatum is h\er} leacher's Responsihilify. 

Neu ^ ork .lohn Wile\. 1^>72. Sll.^>5. t( urnculuni 

and methods K-12.1 
W.iii. I ois B.. and M\ra H. I homas. Envinmmental- 

i.ciilii\:ical Eduiatiifn 1 Hihlioi^raphv of Fiction. 

^tnifutiDn. and Texthooks for tdenientarv and 

Secundarx Schonls Washington. D.C .: I .S. (imern- 

ment I'rinting Ollice. S.40. 
Wcmlaiui. I hi>iii.is P . .md Donaki W. Protheroe. \nc 

SiieNiC Praiects ) nu ( an Do I nglevvooii C tills. N..I.: 

[^cnticc'llall. S4 (Sec I axing Question." 

cinmcni in \ction — P.iri II.*' "Mass Produc- 
tion. ** "luun or ( it> drouth.** "Inllation Surves.** 

ami " ! coui'inics .md ^ ou ** ) 



